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Introduction

Our aim with American English File fourth edition has been

to improve every lesson, and to make it more engaging,
motivating, and relevant to today’s students. New video
content is integrated into the lessons, which helps the
students learn and practice Grammar, Vocabulary, and
Pronunciation and develops listening, speaking, and viewing
skills. Please refer to page 17 for more information on the
video offer in American English File fourth edition.

As well as the main A and B Student Book lessons, there
is a range of material that you can use according to your
students’'needs, and the time and resources you have
available.

e Workbook

e Teacher's Guide notes

e Skills Confidence

o Tests

The Workbook provides review, support, and practice for
students outside the class. The Teacher’s Guide suggests
different ways of exploiting the Student Book depending on
the level of your class.

Skills Confidence gives students access to bite-size
Reading, Listening, Speaking, and Writing practice.

We very much hope you and your students enjoy using
American English File fourth edition.

What do Starter students need?

The aim of every level of American English File fourth edition
is to get students talking and Starter is no exception. To
achieve this, beginners need two things above all else:
motivation and support.

Starters'language level is low, but they need interesting
topics and texts just as much as Level 3 or Level 5 students.

Grammar, Vocabulary, and Pronunciation

If we want students to speak English with confidence,

we need to give them the tools they need — Grammar,
Vocabulary, and Pronunciation (G, V, P). We believe that "G
+V + P = confident speaking,"and in American English File
Starter all three elements are given equal importance. Each
lesson has clear G, V, P aims to keep lessons focused and
give students concrete learning objectives and a sense of
progress.

Course overview

Grammar
e Clear and memorable presentations of new structures

¢ Fun and engaging grammar videos to introduce and
practice grammar

e Regular and varied practice in useful and natural contexts
e Student-friendly reference material

We have tried to provide contexts for new language that
will engage students, using real-life stories and situations,
humor, and suspense. Grammar practice videos introduce or
practice grammar in an engaging way. The Grammar Banks
give students a single, easy-to-access grammar reference
section, with example sentences with audio, clear rules, and
common errors. There are at least two practice exercises for
each grammar point. The Workbook provides a variety of
practice exercises and the opportunity for students to use
the new grammar to express their own ideas.

When explaining grammar rules to students, and sometimes
when setting up complicated activities, teachers who know
their students’mother tongue may wish to use it. Although
you should try to keep it to a minimum, we believe that a
very judicious use of students'L1 can save time and help
build good teacher—class rapport. Contrasting how English
grammar works with the rules in students’'L1 can also help
students assimilate the rules more easily.

Vocabulary
¢ Afocus on high-frequency words and phrases
e Opportunities to personalize new vocabulary

¢ Motivating and fun videos to present and practice
vocabulary

Every lesson focuses on high-frequency vocabulary and
common lexical areas but keeps the amount realistic. All
new vocabulary is given with the phonetic script alongside,
to help students with the pronunciation of new words.
Vocabulary practice videos present and practice vocabulary
in a motivating and fun way.

Many lessons are linked to the Vocabulary Banks that
help present and practice the vocabulary in class, give an
audio model of each word, and provide a clear reference so
students can review and test themselves in their own time.
Students can find further practice in the Workbook.

Pronunciation
e Intensive practice of vowel and consonant sounds

e Systematic practice of other aspects of pronunciation,

e.g, stress and sentence rhythm
e Awareness of rules and patterns
Starter learners are often frustrated by English pronunciation,
particularly the sound-spelling relationships, silent letters,
and weak forms. There is a pronunciation focus in every
lesson that integrates clear pronunciation into grammar



and vocabulary practice. There is an emphasis on the sounds
most useful for communication, on word stress, and on
sentence rhythm. The Sound Bank on pages 134-135 of
the Student Book helps students see the many clear sound-
spelling patterns that do exist in English and gives common
examples of them. There is also a full set of Sound Bank
videos in the resources section on Oxford English Hub.

There is more practice of pronunciation in the Workbook.

Speaking

e Topics that will inspire students’interest and prompt them
to describe their experiences and express their ideas

e Achievable, motivating tasks

e Regular opportunities to use new language

American English File motivates students to speak by
providing varied and achievable tasks, and the language
(G +V + P) that they need in order to communicate with
confidence. In addition to the Speaking stage, students are
encouraged to speak throughout each lesson, responding
to texts, videos and listenings, and practicing grammar and
vocabulary orally.

Listening and viewing
e Areason to listen

¢ Building confidence by listening to short accessible texts
and conversations with achievable tasks

e Exposure to as much aural English as possible
e \ideo listening tasks

The listenings in American English File are based on a variety
of entertaining and realistic situations. The tasks focus on
helping students get the gist on the first listen and then

be able to understand more the second time. Video
listenings provide visual contexts to traditional audio and
help develop students'viewing skills.

There is a wide variety of video types in American English File
fourth edition, including:

e Grammar presentation and practice

e Vocabulary presentation and practice

¢ Sound Bank videos on Oxford English Hub
e Documentaries

e Dramas

e “On the street”interviews

e Practical English videos

Reading

¢ Engaging topics and stimulating texts

¢ Manageable tasks that help students read

e Strategies for dealing with unknown words in a text

Many students need to read in English for their work
or studies, and reading is also important in helping

build vocabulary and consolidate grammar. The key to
encouraging students to read is to give them motivating
but accessible material and tasks they can do. In American
English File Starter reading texts are staged so that they
progress from one-line sentences to short articles adapted
from a variety of real sources (newspapers, magazines,
news websites) and chosen for their intrinsic interest and
ability to generate discussion. All reading texts in Starter are
available with audio, which helps build reading fluency and
confidence.

Writing
e Clear models
e The nuts and bolts of writing at a word and sentence level

The growth of the internet and email means that people
worldwide are writing in English more than ever before, both
for business and personal communication. American English
File Starter provides guided writing tasks covering a range of
writing types from a formal email to a social media post.

Practical English
e Practice in using functional phrases in simple role-plays

¢ Knowing what to say in common situations, e.g., buying
a coffee

The Practical English lessons give students practice in key
language for situations such as checking into a hotel or
ordering food and drink. To make these everyday situations
come alive, the language is presented in a series of videos
with two characters, Rob (from London) and Jenny (from
New York). The lessons also highlight other useful everyday
phrases such as Can I help you? How much is it? Don't worry.
See you there. The Workbook provides practice of all the
language from the Practical English lessons.

Review

e Regular recycling of grammar, vocabulary, and
pronunciation

e Motivating reference and practice material
e Asense of progress

Students will usually only assimilate and remember new
language if they have the chance to see it and use it several
times. Grammar, Vocabulary, and Pronunciation are recycled
throughout the course. After every two Files there is a
two-page Review and Check section. Students first review
the Grammar, Vocabulary, and Pronunciation of each File.
Then a series of skills-based challenges, including street
interviews, helps students measure their progress in terms of
competence. These pages are designed to be used flexibly
according to the needs of your students.




Print components

FOR STUDENTS

Student Book
The Student Book has 12 Files. Each File is organized like this:

A and B lessons

Each File contains two two-page lessons that present and
practice Grammar, Vocabulary, and Pronunciation as well

as develop skills with a balance of reading and listening
activities, and offer lots of opportunities for speaking. Video
content is integrated throughout the lessons. All lessons
have clear references to the Grammar Bank, Vocabulary Bank,
and where relevant, to the Sound Bank at the back of the
book. These banks support and extend the lesson material
on the page.

Practical English

Every two Files (starting from File 1), there is a two-page
lesson with integral video which teaches high-frequency,
everyday English (e.g., language for spelling your name,
booking a table, or telling the time) and social English
(useful phrases like That's right and I'm really sorry).

The video is in the form of a drama, featuring the two main
characters, Rob and Jenny. The lessons have a storyline
that runs through the level.

FOR TEACHERS

Review and Check

Every two Files (starting from File 2), there is a two-page
section reviewing the Grammar, Vocabulary, and Pronunciation
of each File and providing additional Reading, Listening, and
Speaking. The Can you. .. ? section challenges students with
engaging reading texts and street interview videos, which give
students exposure to real-life English.

The back of the Student Book

The lessons contain cross-references to these sections:
Communication, Writing, Listening, Grammar Bank,
Vocabulary Bank, and Sound Bank.

The Student Book is also available as an e-Book.

Workbook

For language practice after class.

e All the Grammar, Vocabulary, and Practical English
¢ Pronunciation exercises with audio

¢ Words and Phrases to Learn

The Workbook is also available as an e-Book.

Teacher’s Guide

Step-by-step procedural notes for all the lessons

These notes include an optional “books-closed” lead-in for
every lesson.

Extra challenge suggestions for ways of exploiting the

Student Book material in a more challenging way if you
have a stronger class.

Extra support suggestions for ways of adapting activities
or exercises to make them work for students who need an
alternative approach.

Extra ideas for optional activities.
All'lesson plans include answer keys and audio scripts.

Photocopiable materials

There are over 90 pages of Grammar, Communicative,

and Vocabulary worksheets, which can be done before,
during, or after a lesson by students working individually or
together.

Course overview: print components

Grammar
seepp.141-166

An activity for every Grammar Bank, which can be used in
class or for self-study extra practice

Communicative
see pp.16/-208
Extra speaking practice for every A, B, and PE lesson

Vocabulary

see pp.209-232

An activity for every Vocabulary Bank, which can be used in
class or for self-study extra practice

There is more information on page 140 of this Teacher’s
Guide about the photocopiable worksheets and tips on how
best to use them.



Digital components
on Oxford English Hub

The digital materials and resources for this course can all be found at oxfordenglishhub.com

FOR STUDENTS

Student e-Book Skills Confidence

o Adigital version of the Student Book with audio and video ¢ Students can develop their skills confidence in English
with access to bite-size Reading, Listening, Speaking, and

Workbook e-Book Writing practice that complements the course. They can

e Adigital version of the Workbook with audio access it from their mobile device and use it in their own

time and at their own pace.
Course resources

e All course audio and video

Oxford English Hub

A launchpad for learning

Oxford English Hub

A launchpad for learning

Oxford English Hub

A launchpad for ledrning

Live Chat @

Live Chat @

One place for easy access, on
any device

FOR TEACHERS

Classroom Presentation Tool Teacher resources
The Classroom Presentation Tool digital component is for use e Course audio and video
in conjunction with the Student Book and Workbook print e Photocopiable materials

materials. It is a valuable tool for classroom management,

i ) ! e Downloadable wordlists
providing a clear focus in the classroom and strong visual

support for students, as well as additional material. Professional Development

e The complete Student Book and Workbook e Video in ELT

e All class audio and video, with interactive scripts e Multimodality

o Answer keys for exercises in the Student Book and e Effective feedback
Workbook

Course assessment

e Tests and assessment material, including: Progress Tests;
an End-of-Course Test; a Quick Test for every File; and a
complete test for every File. There are A and B versions of
all the main tests and audio files for all the Listening tests.

Course overview: digital components




Reading and
listening activities
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File overview

Grammar, Vocabulary,

and Pronunciation in

Clear lesson summaries every lesson

Opportunities
for personalized
speaking
throughout the
lesson

Additional practice
of the grammar in
the Grammar Bank

d

B

READING

Look at the two photos in the article.
Which phote do you think shows a
private investigator on a normal day?

@) 9.9 Read and listen to the article by
Matt, a private investigator, and check.
Do you think he a) loves, b) likes,

c) doesn’t like his job?

Read the article again. Mark the
sentences T (true) or F (false).

1 Matt doesn’t usually wear a suit when
he goes to his office.

He works from 9:00 to 5:00.

He meets new clients online.

Same of his jobs are for companies.
Today, Matt is watching a client.

He's wearing sunglasses because it's
very hot.

7 When he's working on the street, it's
always exciting.

[+ LR L

8 The life of a real private investigator
is different from the life of those in
movies.

Would you like to be a private
investigator?

GRAMMAR present
continuous or simple present?

Look at two sentences about Matt.
Complete the sentences with the
simple present or present continuous
of work and wear.

He usually "'works in an office, but
today he ? on the street.
He usually 2 a shirt and
pants. Today he ¢

a jacket and sunglasses, too.

@ 9.10 Listen and check.

Complete the rules with every day and
today [ now.

Use the simple present to talk about

Use the present continuous to talk about

® Grammar Bank 9B p.io8

. - - -
0
Watching and waiting ¢

present continuous
or simple present?
clothes -
ity other vowel
sounds

A day in the life of...
a private investigator

People think a private
investigator's job is
exciting, but is it really
true? See what you think.

On a typical day, [ getup
early and I go to my office.

I don't need to wear a suit.

T usually wear a shirt and
pants. [ start work at

about 9:00. I sit at my desk
and work at my computer.

I answer phone calls. [ speak
to colleagues. Then, at abour 6:00, I finish work and go home.

The calls are usually from clients — new clients or current clients. With
anew client, first I usually meet them in person in our office. Some
clients are private individuals. Perhaps they want us to find a missing
person. Other clients are companies. Perhaps they want us to check if an
employee is really sick or not. Then we need to investigate the problem.
We usually do this online. Clients pay for each day we work, and they
don't want to pay a lot of money, so we try to work fast.

But sometimes our work is different, and today is one of those days. I'm
not working in the office, I'm working on the street. I'm sitting in my car
with my camera. I'm watching and waiting. I'm hoping to see a man. He
lives in the building across the street, and my client wants me to follow
him. I'm wearing a jacket, and I'm wearing sunglasses because [ don't
want the man to see my face. Is this more exciting than being in the
office? Sometimes. But waiting in a car is often boring, and it's along
day, not just from 9:00 to 6:00. Sometimes it's difficult to stay awake!

The life of a private investigator is not like in movies and on TV. But each
case is different, and solving a case feels great.

Glossary

my colleague a person | work with

my client a person who pays me
to do a job

8 my employee a person who works

for me




Vocabulary
development in
context

3 VOCABULARY & PRONUNCIATION
clothes; /or/, other vowel sounds

a Look at some clothes words from the article in 1.
Match them to the photos.

a jacket pants [ a suit a shirt

AL

b @ Vocabulary Bank Clothes p.i2g

—® ¢ ) 9.13 Listen and repeat the sound and words.
bird shirt skirt T-shirt
person  early work

d Put the clothes words in the correct column.

cap coat dress hat jacket jeans

shoes sneakers suit sweater
egg boot cat pheone tree

e @) 9.4 Listen and check.

f Practice saying the sentences.
I'm wearing...
a shirt and a skirt a black jacket
a red sweater blue shoes
a new suit clean jeans

an old coat green sneakers

g ° Watch the video. You are a private
investigator and you are watching people. What

are they wearing?
1 She's wearing an orange...

4 LISTENING & SPEAKING

a Look at the photos
and read about Neah. F
Do high school and &
college students do
internships in your
country?

AW

In the US, high school and college students can do
internships to get work experience, Neah is working
as a fashion intern at a clothing store called Rue21in
Pittsburgh, Pennsylvania.

b @ 9.5 Listen to an interview with Meah. Is she
positive or negative about her work experience?

Vocabulary Bank
extends students’
vocabulary.

¢ Listen again and answer the questions. -
What kinds of clothes does Rue21 have?

What does Neah do in the store?

What does Neah like about the job?

What doesn't she like?

What can Neah do when she ends her internship?
Where are the clothes she is wearing today from?

(= T ¥ Y - P S

d Talk to a partner.
1 What are you wearing today?
2 What colors do you like wearing?
3 What clothes do you usually wear...?
- in the summer
- in the winter
- to work / school
- for a party

Pronunciation
integrated into
each lesson

Vocabulary and Grammar videos
bring language learning to life.

A range of reading
and listening
activities develop
students’skills.

Speaking activities
at the end of

the lesson allow
students to
communicate
using the grammar
and vocabulary
they have learned
in the lesson.




Each video has two video tasks. The
Practical English first is a viewing task, and the second is
lessons teach a comprehension task to check
functional English. understanding or to focus on language.

b Watch again. Complete the conversations with a word or
time from the lists.

The language is
presented in the

birthday 4:00 lunch Sunday 3:30 two

1 Reb Hey, Alan. Would you like to come to the match with me

form of drama on’ 2 It's Norwich against Chelsea, and |
. have 2 tickets.
videos. Alan  Wow! What time’s the match?
Rob  [t'sat? =
Alan ‘YYeah, I'd love to. Thanks.
Rob  Would you like to meet for ¢ first?
Alan  Sorry, | can't. It's my mum's 2 ,and | need
to have lunch with her. But | can meet you there.
Rob  Great. Let's meet at ® at the entrance

to the Tube station.
Alan  Fine. See you there.

burger coffee hungry know milk water

2 Alan They are playing really badly. | hope the second
half is better.

Rob Metoo. |7 _ they can win.
Would you like a & ?

Alan Mo, thanks. I'm not very *

Rob  Howabouta ™ ?

Alan  ‘Yeah, great.

Rob A burgeranda" . please.
Alan  And I'd like a coffee.

Server and sugar?

Alan  Yes, please.

Glossary

match (sports) a game between two people or teams
the entrance the door where you go into a place

the Tube the London subway

c Look at the highlighted phrases in the conversations.
What do you think Would you like? and I'd like mean?

—e M Would you like...?
Would you like + noun

Would you like a burger?

Yes, please. / No, thanks.

1'd like (= | would like) + noun

r'd like a burger, please.

1'd like a coffee, please.

Would you like to + verb

Would you like to come to the match?
Yes, I'd love to. [ Sorry, | can't.

1 Compare

Do you like dancing? = in general
Would you like to donce? = invitation

Information boxes focus on
the functional language.




2 PRONUNCIATION sentence rhythm 2 MEETING AN

a @) 9.6 Listen and repeat. OLD FRIEND
o pizza? a @ LLLLLP Watch
b 1 pizza® Meeting an old friend.
K Jenny meets her
Would you like a plzza? ex-boyfriend Steve,
see o movie? a journalist, on the

street. What three

things does Steve
\> Would you like to see o mowvie? invite Jenny to do?

\‘ito see 0 movie?

b Work in pairs. Use the photos. Ask a partner. b Watch again. Then@?_d_fa}the COFrect AnSwer,

1 Jenny is looking well / tired.

It's raining / starting to rain on the street.
Jenny's meeting is in half an hour / an hour.
Jenny can / can’t go to the exhibition.

Jenny thinks it is / isn't a good idea to meet Steve
one evening.

Would you like a...?

(5 B I % B 6

Focus on key

4 USEFUL PHRASES e phrases from the
@ Watch and repeat the useful phrases. episode

Would you like to come to the match with me
on Sunday?

Yeah, I'd love to.

Let’s meet at half past three.

See you there.

Would you like a burger?

How about a coffee?

I'd like to ask you something.

| don't think it's a good idea.

Would you like to go to a...7

5 SPEAKING & WRITING an email

a @ 947 Listen and repeat the conversations. Then
practice them with a partner.

1 Would you like to come to a party at my house?
Yes, I'd love to. Thanks! When is it?
It's on Friday at 8:00.

Great! See you there.

A
B
A
B

2 A Would you like to corne to a party on Saturday? Speakmg activities
B

Sorry, | can’t. I'm busy on Saturday night. allow students to
b Imagine it’s your party. Choose a day and time. _ put into practice
Invite your partner. Can he / she come? -

what they have
learned in the
lesson.

c Invite the other students in your class. How many
people can come?

X . i . d @ Wwriting Bank 4 p.s7 Write an email to invite
-@ ¢ In pairs, practice the conversations in 1b. someone to do something.

Change roles.

Pairwork for students to
practice the key language




Review to be done
individually or in pairs,
in class or at home

Review of the Grammar,
Vocabulary, and Pronunciation
of the previous Files

A series of skills-based
challenges

VOCABULARY
# Comgleta the phrases with a verb from tha list.
vy esling eanying phoning wheyng wallieg weiring
e haying. in 8 baautiii hotel In the mourtaine

PRONUNCIATION
& White the words Tor the sound picheres.

&- - & 4
E

“On the street”
interviews with
L real people can

4 raining?
" L3
s mk b omy

B Canyou talk now, o7
B areymadiving B dayou deve

1A Whatare you dolng barer
] for oy gilfriand, She's lats,

T A Whoare you 7 W My mather i€ her birthday.

3 5o and halp that woman. She's & ey big mtcase

4 Look! The train's an you sme 7

& Wiy are you senglasses? ITs 1500 in tha evening!

Write the clathes.

shirs 1 z a

5 etk A A N BT be done in class
wounds in a, and theas sounds: .
T af & it or at home.

Practics saying the example words.
© Linderting the stressed syliable.
it 2 e 4 elnjier
1 ol 3 relstaiant 5 veepison

Can you understand this text?

9000 ard Mk 40 GG 3 Mot et o S washard

AR warch and anawor the questions.

I Wi Yk

1 Todday Daniel in

b
& mating out with trierds
3 detia usualiy wrars _ for work.

B to vesrk by i 3 i oy 3 dayrs woukd Ske to e In Engiand becsuse
e 8 » ¥V < — .
b dre you waually going » i
B
T | usually wear pants, but soday £ s & T o e I‘:‘hy‘ ¥
a wkirt. M o o
& iwear b mwsaring © Comglets the words. m""wﬁ!ﬂﬂ‘ m“mlw"‘! . WIU
T i Wioutd.you U 1 have dinner i the hotel nestoonaes T i thickfussoughan ¢ i and beare: 4 e e e
i 1 Wihen you armive 9t & hotal, you go tn #a chockin o et o garome s e b wargina o
Wb v
: TRl e 3 ¥ou In foom TIZZ. Take the w 10 the TiEh ficat, 160 2 4 fobs i Hoews Dirtearns? ° “"‘ﬂ"‘ﬁ""""'“
B Theee aren't windows. st AR .y 7 5§ Last right at %0 o'cinck, Spancer was
. b o 3 1 want t0 buy some prasents. I8 thare a g, . ‘We're now at the atel. Our roons great. Thene's &
" X i Tk 5 wemall. Thera's & shawe, but thers it 3 bathtub. Dalcomy and & view 0f Louss Amstrong Pak! fm taking » athome
30 amy towets i the bathrsom? it rexd . el e bty b ina horsl
B Argthere b Thare are = ek el . Sooking o © onaplane
U e g T Yl . Look at the pectiurs. Complate the SeRtances with in, on, or under. e T erhuantor = S eaklﬂ
L et bt Tha ook i . he cha ot Can you say thisin o p 9
T Tha sulncssa .
12 ey B et . o usmr.mmmnsmwm Ehack (] the boxes.
T = pt e i i challenge to
13 Where i yestersy at s o'elock? i 2
¥ 1 g MMW“_ 1 talk st what yous deing now t ts'
e Bowers
3 The lamps are 3 nay what yenire wairing d n
1 Katen st scheol yesterday. [raperiin (-] »« wm"m&”m;::’mq ':'.:;ﬂ - S o assess stuae S
it b osotwas & Tha boots ui here we comes 4 darity things in & hotal room A
o i e gyt ability to use
s

§ Theyware B Wers they 5 The baga e the clmset

iy whsarn you wars yanterday, Lant night,

the language in

b Match u-mml-hlﬁﬂunmw-w in the posts.

u Completa with o, ks, or on.
©h ot The krys are i my car.

G e Pk st .
SR B et i the Files
3 A = John hare todayT
B Mo Pa's hama, Ona of his children isn't well.
t B 2 and

B inpast the words snd phrases. — ﬂ

Vocabulary sections in the Student Book are linked to the
Vocabulary Bank section on pages 116-130 of the Student
Book to provide further development of lexical sets.

Clothes

& @ 853 Listen and ropeat the L]
words.

Students can easily
review and test their
vocabulary.

Photos and illustrations
give context to
vocabulary items.

Phonetic transcriptions
of new vocabulary and
audio models of each d
word help students
with pronunciation.

Each Vocabulary Bank
has an Activation
activity that provides
additional practice of
the vocabulary.




The Grammar Banks provide a single, easy-
to-access grammar reference section to
provide further grammar explanation.

Extended grammar
rules for every lesson in
the Student Book

Additional grammar practice with
at least two practice exercises for
each grammar point

Inmy ssar. fse)

s TV show. He Inot watch,

e ida}
5 s g i (e
£ the g nw. D6 yin wiset b eame with

Today? (rat work}
her homawork? (do)
viden gamen. (play)

It (nat reac)
& vt om ey bapep. watch)

A focus on

meaning, form,
and use in each
Grammar Bank

0 that your brather?

Bio, ry bvothetr's cvar thae, He 1 bl Priewnda.
K

A
"
A
[}
4% Besomt v commmpart 1
B Mo thanks.
Ta
[
A

5 good time in B0 (Rave)
» great timal (hava}

Morman. [ SO bo0k fow, 1 difring. MOT aies.

section Al i e R e
1
m:':q':::m o g weaidngy toiny L :"IMM English class. | oo tonight's
- homanmork, i)
S 2 s " L you e Yourve s for
T Quaeion word. be. subiect. v + -ing e i king ity schaoll igeth
B s, am, What time is it? [
98 present continuous or simple present?
' l"ﬁhﬁ'ﬂuwﬂuﬂl!ﬂm b Complote the sentonces with the verb {in parentheses).
@ 8.0 Listen and repeat the sxamples. Than read the rules. o continuous.
iR st s e %mww it st o stk 7 . you oty walk 5 work? (i)
o lmwn-ﬁgmam—u-dbm 3 0 A e o s Eiye e ‘I: :‘:‘:r:-n- M'mwx.mu;:w
Example r Vit 01000 1 e i geesamT mh s, USl. SIS, feVRr, 20, B b Lok [ ot wrking from hama today Do) A =
: i b ot m:':gmmhm' 3 My nnd Juck 47w o vACAEN Ehis weak. They
ot tha
sentences o o . e (it s PR p—
e pass g . 3. My wife 4 8 Aree S s | She's werking T T
th d B 1 wosting for o frwed, in & children's hespital u o My Sparian omework. (s
with audio o T T S i .
X soaping ina nice Ut hotel tor BeasHTa, o o, havtl
pro\/|de context B Can o alk o e you kg [ B g gy e i Thatand fight now. (Erevel)
B F ko e { fim ot difving. bt | eavt Ealk TA :‘;‘w you unally E
oy, | v | Fm having lanch with my boss. ?
and focus on e e e B
L T usuislty bave | am baving toant For braakfast. iy, i Homo e
pronunciation. i e 3 8 etk Wharn o i
B T4 the gym. | abwis mmdm.is]
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Writing Banks provide guided writing tasks to develop
students’ writing skills, covering a range of writing genres.

— W

s MEﬂdh‘lblug.Nmﬂum

4 An smail

- from Lucy.

« B e W BB

Subject: Dinner W

o From: Lucy Lewls <LL1991 zyxi@oup.coms>
Tic Hila <k ighssamdl ot

A model text provides a
clear context for writing.

Hikato,

Irmviting Mora and Kesji, 100,

A b|g day

T007 After dnner.
T (T —
o you e Thursdey. (| hops!]
Al Vesturday wist o Big day for me. Il was

the first day of my new job.

I How read Kate's arswor. Eirchethe comest phrase.

Afie that | went to my new office. | got

T b e 8 82 e -
Subject: Re: Dinner we

- ottt i W iy 62 e s
Dear Lucy.
i lewee f coume ¢ 1'm soumy, but § can’t come on Thoreday, I“m':ﬁh?:b?:n};mn
o Thursesy night. usualy do that. 5o | did, boo, g
— T — Ipntharna ot 23 1 hada lzs o
Lowe, m-ﬂhh\leﬂm
Kate
Thes | Puaef bueakfast, | dhdet eat vas:
Focus on key language - ; pees T s o ey
needed for the writing task et o Whe v the boss otused
Clasings MMWMW‘MMW e 1 the oiher peaple in the oifice
ot e o ek i Ermeykeody was ey friondsy

d Work in pars. Write an smad to nunurmlnuoor

Aemember 1o say when and what time.

. mmmummm.uw yeur
partner's

N S T L e
anwwar 1o your amad, -

| went to bed earty, 2 330 | wos really
tired, bt it was oo day|

» mtmmuwmmum

about your day. Uise then, after that,

ind atter bovakfost 1l atestapot | @t ]
the events in order. © poe

Short writing tasks for a
variety of writing genres
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Introduction

Video viewing is increasingly becoming recognized as a “fifth
skill”and is a hugely important part of the language learning
classroom. It has become a predominant medium in how we
receive information in today’s world.

Video is not new in language teaching, but it has been

seen as primarily a listening skill, where students have

often been asked to watch a video and complete a written
task while they are watching the video, which checks

their comprehension of what they have heard. While
comprehension is still very important, the visual and viewing
aspects of video in the classroom have not always been fully
exploited.

The approach to video in the classroom nowadays is
changing, as we understand that students can benefit from
engaging actively with it. It should be an integral part of
teaching where students can participate in a multisensory
way with a variety of information, have greater interaction
with the content, and thus facilitate their language
acquisition and confidence to communicate.

The benefits of using video in the
classroom

Motivation and engagement

Most students respond well to video and can find it more
engaging than text or audio as a medium of instruction, so
video can help keep students motivated and focused.

Providing a context for language input
Video helps contextualize new language, such as vocabulary
and grammar, as well as more complex aspects of language,
such as register and formality.

It's also hugely beneficial for modeling nonverbal
communication. Video can give us the opportunity to
observe nonverbal communication: the way people use
their hands, bodies, and facial expressions to communicate
in different contexts, something that would otherwise be
very challenging to teach in the classroom.

Language practice

Videos can provide us with models of the target language
in conversation that students can follow and then
personalize for their own practice, perhaps creating videos
of themselves using the target language and sharing them
with classmates.

Skills practice

Watching a video provides more information than simply
listening to audio. Providing a balance of video and audio
allows students to improve their ability to understand
what is being said in real situations. Similarly, watching
people speak will allow students to improve their ability to
communicate effectively.

The role of video in
language learning

It's important that students are given the opportunity to
develop their viewing skills, so material should provide
activities that focus on what the students can see as well
as hear.

Achieve learning goals

Videos are an important part of a lesson and provide variety
to help learners achieve their learning goals. There should be
a clear reason for using video in the classroom. It shouldn't
be used as a “reward” or an add-on at the end of term but
must always have a clear purpose.

Multimodal learning

Many videos that learners encounter in real life are
multimodal. Multimodality is where there is the use of more
than one mode of communication in a visual text to create
meaning. Including some video in the classroom that is
multimodal helps them develop their English both inside
and outside of the classroom.

Cultural aspects

As English is an international language spoken in different
contexts around the world, each with their own cultural
appropriacies, video is often rich in cultural information
about the way people in different cultures live and interact.

Integrating videos into a lesson

In American English File fourth edition, the concept of
integrating a range of videos into each lesson enhances the
learning experience for students. When teachers incorporate
viewing into their classroom practices, it is essential that
viewing does not seem radically different to their current
teaching practices and that both teachers and learners

are aware that understanding the viewing process is as
important as understanding the listening and reading
processes.

To encourage learners to become effective active viewers,

teachers could use the following procedure:

¢ Before Viewing: learners prepare to view by activating
the prior knowledge they bring to the study of a topic
or theme (their schemata), anticipating a message,
predicting, speculating, asking questions, and setting a
purpose for viewing.

¢ During Viewing: learners view the multimodal text
to understand the message by seeking and checking
their understanding by making connections, confirming
predictions and inferences, interpreting and summarizing,
pausing and reviewing, and analyzing and evaluating.
Learners should monitor their understanding by
connecting to their background knowledge, questioning,
and reflecting.

¢ After Viewing: learners should be given opportunities to
respond personally, critically, and creatively to multimodal
texts. Learners respond by reflecting, analyzing, evaluating,
and creating.
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American English File fourth edition takes the principles of
using video in the classroom, as seen on the previous page,
and embeds them into the lessons throughout the book.

in every File.

There is a lot of variety of video type and also of how and
where the videos are used. The firm principle is that video is
used to enhance a lesson in the natural place it works best,
rather than sticking to a rigid formula with video tagged onto

Look out for the Video icons

Video in American English
File fourth edition

The three key language elements of the course are Grammar,
Vocabulary, and Pronunciation, and the video content sets
out to help students learn and practice these elements as
well as develop their listening and speaking skills.

The video content in American English File fourth edition also
develops viewing skills, with tasks that focus on what they
can see, and other nonverbal communication.

Types of video in the course include:

the end of a File.

What is it? What are they?

Grammar videos

The use of video brings situations

to life and provides engaging
practice. Students are exposed to

real language in meaningful contexts
which are used to present or practice
target language through dramatized
conversations, games, and quizzes.

In a coffee shop

Dramas

Short dramas, dramatized
conversations, and comedy shorts,
present or practice grammar and
vocabulary and develop listening
and viewing skills.

Buying lunch

What are they wearing?

Vocabulary videos

Video helps contextualize language
through carefully selected images
and clips that are visually engaging
and motivating. The videos include
clips and visual prompts, games,
and animations.

|

A day in the life of a New York tour guide

Documentaries

Information films, documentaries,
and biopics in a range of styles,
with videos from around the world,
develop listening and viewing skills.

Practical English videos

A series of drama videos with
two main characters, Rob (from
London) and Jenny (from New
York), provides valuable input and
practice for functional language
and useful phrases.

What are they doing?

Pronunciation videos

Videos produce natural language that enable
students to practice intonation and sentence
rhythm. There is also a full set of Sound Bank
videos, which can be found in the resources
section on Oxford English Hub.

Watch and answer the questions.

Interviews and teacher-generated
content

Videos of street interviews expose students

to authentic content from real people around
the world and provide stimulating examples of
language they can relate and aspire to.

114 t
A night out




\ il

y

American English File fourth edition has tasks and teaching
notes for every video. For example, with grammar and
vocabulary practice activities where the video contains
visual prompts for words, phrases, or sentences, the
Teacher’s Guide gives instructions as to how to use them in
class. However, many of them can be used in other ways,
depending on class numbers and what kind of practice you
want to focus on. The following are possible ways to ring
the changes and get the most out of the video material in
American English File fourth edition:

o Written and oral practice
e Using subtitles
e Alternative video suggestions

Written and oral practice

Written practice

1 Ask Sts to work individually, or put them into pairs or
teams.

2 Play the video once the whole way through.

3 If the activity ends with a grid showing a still image of all
of the clips within the video, pause the video there, and
give Sts time to write the answers. You may want to set a
time limit.

4 If the video does not end with a grid, the second time you
play it, pause it after each clip, again giving Sts a time limit.

5 You may want to ask Sts to spell out their answers.

Oral practice

1 Play the video once the whole way through.

2 Tell Sts they are going to watch it again. Pause the video
toward the end of each clip and elicit the answers orally,
either from the whole class or individual Sts.

3 Make sure you correct any pronunciation errors.

Using subtitles

Subtitles are being increasingly used by native speakers
globally even when what they are watching is in their
language. Reading English subtitles while watching is
something that will benefit Sts'reading and listening skills, so
there may be occasions, especially if the video is a grammar
presentation, where you may want to have them on for the
second viewing. Where the aim is improving their listening
skills, having a third viewing with subtitles is a way of
allowing Sts to confirm what they understood, and also of
dealing with new vocabulary or pronunciation they were
not expecting.

With a video where you feel that the speed or accent is
making it especially challenging for your Sts, having the
subtitles on is a way of helping them enjoy what they are
watching, and of showing them how watching with subtitles
makes video that might otherwise be above level more
accessible.

How to exploit video in the
classroom

Alternative video suggestions

Once you are familiar with the way a video works in a lesson,
you may want to try exploiting it in different ways, or even to
reuse a video for a different purpose. The following list of tasks
are things that you might choose to use with different videos
and apply to different levels. However, at lower levels make
sure that you do not introduce an activity requiring language
that Sts have not yet been taught. We have included this list of
activities so that it provides you with a range of ideas, most of
which can be adapted to suit lower levels.

Noticing sounds
1 Play the video with the picture off.

2 Ask Sts to write down the noises they can hear, e.g,,
a door opening, a person walking, a dog barking, etc.

3 Put the Sts into pairs to compare their ideas.

4 Play the video with the picture on and check
their ideas.

Watching with the sound off 1
1 Play the video with the sound off.

2 Ask some questions while the video is playing to help
Sts imagine / articulate what is happening.

3 Then ask Sts to discuss what they think the people in
the video are saying or doing. Elicit some ideas.

4 Play the extract with the sound on and compare with
the Sts’answers.

Watching with the sound off 2

1 Play the video with the sound off.

2 Put the Stsin pairs. Ask them to write five questions
that they want to know the answer to, based on the
visuals they have seen.

3 Elicit some ideas and write them on the board.

4 Play the video again with the sound on and see if the
Sts can answer their own questions.

5 Ask the Sts to share the information from their
questions and answers.

Screenshots

1 Before the lesson, watch the video and make five or six
screenshots. Make a handout or a PowerPoint slide of
the screenshots in a random order.

2 Distribute / Display the handout and ask Sts to discuss
what the video is going to be about.

3 Ask Sts to put the screenshots in the order they expect
to see them.

4 Compare their ideas as a group and then play the video
to check them.



Watching on fast-forward

1 Play the video on fast-forward.

2 Give Sts a few gist questions to predict what they
think is happening, e.g., Are they talking or arguing?
Does it end well?

3 Put the Sts into pairs to compare their ideas.

4 Play the video with the picture on and check
their ideas.

Emotions

1 Play the video with the sound off. Ask the Sts to say
how the people are feeling and why they think that.

2 Put the Sts into pairs and ask them to compare
their ideas.

3 When doing the Student Book exercises, Sts can check
their ideas.

“Thing” bingo

1 Before the lesson, watch the video and make a list of
things you see. This works for a video of stills, clips, a
short drama or documentary, etc.

2 In class, write the list of things on the board. Ask Sts to
choose and write down five of the words.

3 Play the video. Sts check off the items on their list as
they see them.

4 \When a student has checked off all the items on their
list, they shout “Bingo!”Keep playing the video until all
the Sts have completed their lists.

5 Put Sts into pairs and ask them to discuss what they
saw, when, and in what order.

Pause and predict

1 Prepare by reading the script and choosing a few
places where you could pause and ask Sts what they
think happens next.

2 Put the Sts in pairs. Play the video and pause on the
first screen.

3 Ask them to predict what they think is happening and
what is going to happen next.

4 Ask for ideas from a couple of pairs.

5 Play the clip and ask the Sts if their predictions
were right.

6 Play the video and pause on the next screen. Ask the
Sts in their pairs to discuss what they would like to
happen and why.

7 Aska couple of different pairs for their predictions.

8 Play the next clip and ask the class how many of their
predictions were right, and so on.

Predicting images
1 Focus on the title of a video that Sts are going to watch.

2 Put Sts into pairs and ask them to predict five things
they think they are going to see in the video.

3 Elicit their ideas and write them on the board.

4 Play the video and check or cross off their suggestions.
See if any pairs predicted five correct images.

Colors
1 Ask Sts to write a list of eight colors.

2 Tell them that they need to try to find at least one thing
in the video that is of each of the colors on their lists.

3 Play the video.

4 Put the Sts in pairs and ask them to compare their lists.
What were the most / least common colors? Can they
describe the things?

Memory / Observation
1 Play the video. Pause it at a specific point.
2 Tell the Sts they have 30 seconds to look at the image.

3 Turn off the video and ask Sts to write down what
people are doing / what things are in the picture /
what colors they can see (or other ideas depending on
the video you have chosen).

4 Put the Sts in pairs and ask them to compare ideas.

Elicit feedback from the class.

(6]

6 Show the screen again and ask Sts how many of their
observations were right. Did they miss anything?

One-sentence video review

1 Tell Sts to write a one-sentence review of the video.
(You could set a word limit to add to the challenge.)

2 Ask Sts to work in pairs and compare their summary
with a partner.

Memory test

1 After you've done the Student Book activities with the
Sts, tell them you are going to do a “test”

2 Ask Sts to work with a partner. Ask them 5-10
‘observation” questions about the video, e.g., What
color was the girl’s jacket? What was the man doing? etc.
Sts should discuss the answers with their partner and
write them down.

3 After you've asked your questions, play the video again
and ask Sts to check their answers or go through the
answers with the Sts to see who the “winners” were.
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[ verb be singular): / and you
numbers 0-10, days of the week, saying goodbye
@ /h/,/ay/,and /i

Lesson plan

In this first lesson, Sts learn to introduce themselves and give
basic greetings, and to use the / and you forms of the verb be
in affirmative and negative sentences, questions, and short
answers. The lesson begins with a video of scenes in a café
where people order coffee and are asked their names, which
the barista gets confused about when she writes them on
the cups. This leads into the grammar presentation and
practice. Sts then learn numbers 0-10, and in Pronunciation,
are introduced to the American English File system of
teaching the sounds of English with three sounds: /h/, /a1/,
and /i/. The language is brought together in a Speaking
activity that also gives Sts the opportunity to introduce
themselves to other Sts and to learn their names. The lesson
finishes with a focus on the days of the week and ways of
saying goodbye.

Video material

Listening — In a coffee shop

More materials

For teachers

Photocopiables

Grammar verb be (singular): / and you p.143
Communicative Are you...? p.177 (instructions p.167)
Vocabulary Numbers 0—10 and days p.215 (instructions
p.209)

For students
Workbook TA

IOV NNEIRNCIOI @I Introduce yourself to

the class. Say Hello. I'm (...) twice. Repeat your name and
write it on the board.

Then look at one student and say Hello. 'm (...). Encourage
them to respond Hello. I'm (...). At this stage, do not correct
anything they say. If the student fails to respond, move on to
another student until you get the correct response.

Repeat this process with other Sts around the class. With a
stronger class, you may also want to teach the phrase Nice to
meet you at this point.

This activity will break the ice with your class on the first day.

1 LISTENING & SPEAKING

a © This video shows four scenes in a coffee shop where
two people meet and order coffee.
Tell Sts in their L1 that they are going to watch a video,
and that they should have their books closed. Play the
video once with the subtitles on.

b Now tell Sts to open their books. Demonstrate this by
opening your own book and saying Open your books. Say
the page number and write it on the board.

1A

Focus on the photos and elicit that they are from the
video. See if Sts can remember the names of the woman
in photo 1, and the man in photo 3 (Helen and Tom).

Then focus on the conversations. Ask Sts to read them,
and find the conversation that goes with photo 1. Elicit
that it is the second one, which begins with A cappuccino,
please. Then tell Sts to continue, and match the other
three conversations to the photos.

Play the video again without subtitles for Sts to check.

Check answers.

>

See conversations in Student Book on p.6

Go through the conversations, making sure the meaning
is clear to Sts. Some teachers may want to do thisin L1.
(See Introduction on p.6 for comments on the use of Sts’
L1.) You might also want to tell Sts that the word barista is
originally Italian and is a person who works in a café. Point
out that the response to Nice to meet you is Nice to meet
you. (Nice to meet you, too is also taught later)

ANSWERS
3,1,4,2

See pp.18-19 for a list of suggestions for different
ways to exploit videos in the classroom.

¢ © Play conversation 1 again and get Sts to repeat each
phrase in chorus. Encourage Sts to copy the rhythm. Model
the phrase yourself if Sts are not copying the rhythm
correctly. Get individual Sts to say the phrases after you.
Play the video again for Sts to repeat in chorus, allowing
time for them to repeat.

>

Same as conversations in Student Book on p.6, with repeat pauses

B if you find the repeat pauses in the video aren't long
enough, pause it yourself. Encourage Sts to try to copy
the rhythm. Getting the rhythm correct is one of the most
important aspects of good pronunciation.

Depending on the size of your class, get all or some Sts to
repeat individually.

If you know your Sts'L1, you may want to point out that
hello and hi mean the same, although hi is more informal.
Repeat with the other three conversations.

d Put Stsin pairs, A and B. Demonstrate the activity with a
strong pair. A takes the roles of Helen in conversations 1, 2,
and 4, and Barista 1 in the third conversation, and B takes
all the other roles.

Now ask Sts to practice the conversations. When they
have finished, tell them to change roles. Listen out for
general pronunciation mistakes and write them on
the board, then model and drill them with choral and
individual repetition.

With a weaker class, you could work on
each conversation one by one, modeling and drilling the
pronunciation, then practicing in pairs before moving on to
the next conversation.



QI Put Sts in groups of four and give each student
arole (Helen, Barista 1, Barista 2, and Tom). They can then
change roles.

2 GRAMMAR verb be (singular):  and you

a Focus on the instructions and get Sts to complete the two
sentences in the speech bubbles.

Check answers.

ANSWERS
Al B You

b Tell Sts to go to Grammar Bank 1A on p.92. You could
write the page number on the board to help Sts. Show Sts
that all the grammar rules and exercises are in this section
of the book.

Grammar notes

The Grammar notes in this Teacher’s Guide aim to add
more, or expanded, information to the notes and rules on
the Grammar Bank pages in the Student Book.

verb be (singular): l and you

In English we always use a name or pronoun with
the verb.

l'is always written with a capital letter.

There is only one form of you —i.e,, there is no formal and
informal form, unlike in many other languages.

Native and fluent speakers of English almost always use
contractions in conversation.

When you make questions with be, the subject and verb
change position.

You can answer a question with a short answer in English
instead of answering just yes or no. Emphasize that /am and
you are in the affirmative short answer are not contracted.

The you form of the verb be has two possible negative
contractions: you aren't and you're not. Both forms are
common, but we recommend you focus on you aren’t so
as not to confuse Sts.

If you have a monolingual class, don't be
afraid of using your Sts'L1 to talk about the grammar rules.
At this level it is unrealistic to expect Sts to fully understand
grammar rules in English.

Focus on the example sentences and symbols and teach
Sts the words [+] = affirmative, [=] = negative, and

[2]= question.

Play audio @ 1.2 and @) 1.3 for Sts to listen and repeat.
Encourage them to copy the rhythm.

Then go through the rules with the class.

Focus on the two information boxes and go through
them with the class.

Now focus on the exercises for 1A on p.93 and get

Sts to do them individually or in pairs. If they do them
individually, get them to compare answers with a partner.
Check answers, getting Sts to read the full sentences.

ANSWERS
allIm 2 ImYoure 3 I'm 4 Youre
b1 Youarent 2 Youarent 3 I'mnot
c¢1 Amlinroom4? 2 Areyou Silvia?

d1 Am,arent 2 Are,'m not

3 Am|inroom 3?
3 Are,am 4 Am,are,’'m

Tell Sts to go back to the main lesson 1A.

DULLNENXG[@XeIANON] Use the 1A Grammar

photocopiable activity.

¢ O 1.4 Tell Sts that they are going to practice saying
contractions. Focus on the example. Remind Sts that
I'm is the contraction of two words. Establish a gesture
to remind Sts to contract verb forms, e.g,, a scissor or
concertina gesture. Highlight and drill the pronunciation
of I'm /aim/.
Play the audio and get Sts to listen and say the
contractions.

D14

1 lam (ping) I'm

2 You are (ping) You're

3 Iam not (ping) I'm not

4 You are not (ping) You aren't

Then repeat the activity, getting individual Sts to repeat
the contractions.

3 VOCABULARY numbers 0-10

a @ 1.5 Some Sts may already know some numbers in
English, but real beginners probably won't know the
correct pronunciation or spelling of all the numbers
0-10. Focus on the photos and elicit, if possible, what Sts
can see, i.e, two cappuccinos, one cappuccino and two
teas, etc.

Tell Sts to listen to the conversation and check the correct
photo.

Get Sts to compare and then play the audio again if
necessary.

Check the answer.

ANSWER
2

D15

(script in Student Book on p.88)

M = Maria, A = Andrew, S = Sally, B = barista
M A cappuccino, please.

A Ateafor me.

S And a tea for me, too.

B What'’s your name?

M Maria.

A I'm Andrew.

S I'm Sally.

B Two teas and one cappuccino.

Write the numbers 7, 2, 3 on the board and elicit the
numbers from Sts.

Try to elicit the numbers four to ten and zero, and write
them on the board. For 0, teach zero /'zirou/. If Sts don't
know any numbers, don't worry, as they will be looking at
them in the next exercise in the Vocabulary Bank.

b Tell Sts to go to Vocabulary Bank Numbers on p.176.
Write the page number on the board. Highlight that these
pages (Vocabulary Banks) are the vocabulary section,
where Sts will first do all the exercises, and will then have
the pages for reference to help them remember the
words.

1A

21



22

Vocabulary notes

In the Vocabulary Bank, the phonetic transcription is
given for all new words. Explain this to Sts and tell them
that they will be learning the phonetic symbols gradually
throughout the course, but not to worry about them for
the time being.

B 0can be said in different ways in English, e.g., zero (the
most general), oh (in phone numbers), etc. We teach just
zero here, but point out the use of oh in phone numbers,
as Sts may want to use it as an alternative in 2B, where
they learn to say phone numbers.

® 1.6 Look at 1 0-10 and focus on a. Play the audio
for Sts to listen and repeat the numbers in chorus. Pause
the audio as necessary. Highlight the word stress and
the pronunciation of the more difficult words. Give
further practice as necessary, modeling and drilling the
pronunciation yourself, or using the audio, and getting
choral and individual responses.

D16

See 0-10in Student Book on p.7116

Focus on the Word stress box and go through it with the
class, demonstrating (or explaining in L1) that in English,
one syllable is always pronounced more strongly than
the other(s) in multi-syllable words. Throughout American
English File, word stress is marked by underlining the
stressed syllable. You could point out that stress is marked
in phonetic transcription with a stress mark (see the
transcription for seven).

Focus on b. Get Sts to cover the words and say the
numbers. Sts can do this individually or with a partner.
Monitor and help. Make a note of any pronunciation
problems they are having.

Point to the numbers you wrote on the board earlier and
model and drill the ones that Sts find difficult.

Finally, focus on Activation. Individually or in pairs, Sts
count from zero to ten, and then down from ten to zero.

Count around the class from zero to ten. Point
to Sts at random, and encourage them to count a little faster
each time you start from zero. Then count backwards from
ten to zero.

Get Sts to count up and down in twos, i.e.,
one, three, five, etc.; two, four, six, etc.
Tell Sts to go back to the main lesson 1A.
¢ @ 1.7 Focus on the squares and the example (7 in the
first square). Demonstrate / Explain the activity by playing
the first number on the audio.
Then play the rest of the audio and get Sts to write down
the numbers in digits in each square. Pause the audio if
Sts need more time to think and write.
Check answers by drawing the ten squares on the board
and completing them with the numbers as digits.

ANSWERS
3,0,891,4,5,6,2,10

D17

seven, three, zero, eight, nine, one, four, five, six, two, ten

QN RIRANIES Get Sts to write the numbers as words.
Then check answers and write them on the board yourself.

d @ 1.8 Focus on the instructions and example.
Demonstrate by saying two numbers yourself and
eliciting the next one from the class.

Play the audio and pause after the second pair of
numbers. Ask Sts what the next number is (nine). Make
sure Sts are clear what they have to do before continuing.
Play the rest of the audio and give Sts time to say the next
number. Get a whole class response.

D18

one, two (ping) three
seven, eight (ping) nine
three, four (ping) five
five, six (ping) seven
four, five (ping) six

two, three (ping) four
six, seven (ping) eight
zero, one (ping) two
eight, nine (ping) ten

Then repeat the activity, eliciting responses from
individual Sts.

[DQLTENDIFN Give Sts more practice by doing simple math
problems with them on the board, e.g., What'’ four and two?

4 PRONUNCIATION /h/, /a1/, and /i

Pronunciation notes

You may want to highlight to Sts the following sound—

spelling patterns. Use Sts'L1 to do this if you know it.

e /h/ H at the beginning of a word is pronounced /h/,
e.g. hello. (There are a few exceptions, but apart from
hour, the others are not relevant for Sts at this level.)

e /ar/ This is actually a diphthong (literally “two sounds”).
It is often spelled i before a single consonant followed
by silent e, as in the example word bike.

e /i/ Two of the most common spellings of this sound are
double e, as in meet, and eq, as in repeat.

a @ 1.9 Focus on the three sound pictures house, bike, and

tree. Tell Sts that they are example words to help them
remember English sounds.

Explain that the phonetic symbol in the picture represents
the sound. Phonetic symbols are used in dictionaries to
help learners pronounce words correctly.

Focus on the chart and play the audio once the whole
way through for Sts just to listen.

D19

See sounds and words in Student Book on p.7

Focus on the sound picture house. Play the audio to
model and drill the word and the sound (pause after the
sound).

Now focus on the words after house. Explain that the pink
letters are the /h/ sound. Play the audio, pausing after
each word for Sts to listen and repeat.



Now repeat the same process for bike /a1/ and tree /i/. Try
to exaggerate the /i/ so that Sts realize that it is a long
sound.

Play the audio again from the beginning, pausing after
each group of words for Sts to listen and repeat. Give
further practice if these sounds are a problem for your Sts.
Then repeat the activity, eliciting responses from
individual Sts.

Finally, get Sts, in pairs, to practice saying the words.
DIV If these sounds are difficult for your Sts,
it will help to show them the mouth position. You could

model this yourself or use the Sound Bank videos on Oxford
English Hub.

b @ 1.10 Focus on the sentences and play the audio once
the whole way through for Sts just to listen.

D 1.10

See sentences in Student Book on p.7

Now play the audio again, pausing after each sentence for
Sts to listen and repeat.

Then repeat the activity, asking individual Sts to repeat the
sentences.

Get Sts to practice saying the sentences in pairs. Monitor
and help with any pronunciation problems.

5 SPEAKING

Focus on the flow chart. Demonstrate the conversation on
the left side with a student whose name you remember.
Do the same with two other Sts.

Demonstrate the right side of the conversation with a
student whose name you pretend to have forgotten. Do
the same with two other Sts.

Model and drill both conversations, getting Sts to
repeat them after you. Then see if Sts can remember the
conversations without looking at their books.

Tell Sts to move around the class and practice the
conversations from memory with other Sts.

This activity, as well as consolidating the new language,
will help Sts remember each other’s names.

Monitor and help, dealing with any general pronunciation
problems at the end.

DUIIVIEOIN Tell Sts to close their books. Elicit the two
conversations and write them on the board. They can refer
to this during the activity if they can't remember the phrases.

DUIYANIBIFY Before Sts start, you could put music on. Tell Sts
to move around the room. When the music stops, Sts should
do their role-play with the person closest to them.

6 VOCABULARY days of the week, saying
goodbye

Vocabulary notes

Highlight the use of capital letters for days of the week, as
in many languages this is not the case. You may need to
point out that in the US (and many parts of the world), the
weekend is Saturday and Sunday, as there are some parts
of the world, e.g., the Middle East, where it is Friday and
Saturday.

a @ 1.11 Focus on the task and tell Sts those are the seven
days of the week.

Play the audio for Sts to listen and repeat the days in
chorus. Pause the audio as necessary. Make sure Sts
know what the words are in their L1. Give further practice
as necessary, modeling and drilling the pronunciation
yourself, or using the audio, and getting choral and
individual responses.

Highlight the silent d in Wednesday ['wenzder /, and
the pronunciation of Tuesday /'tuzde1/ and Thursday
/'Barzdei/, which Sts usually find tricky.

D 1.11

See days of the week in Student Book on p.7

Focus on the Capital letters box and go through it with
the class, explaining that in English, unlike some other
languages, days of the week begin with capital letters.

b Explain the words today and tomorrow by writing the
actual date (not the day of the week) on the board. Point
to it and say today. Then write the next day’s date and
say tomorrow. Ask What day is today? Elicit the day of
the week. Then ask What day is tomorrow? and elicit the
response. See if any Sts know what the weekend is, and
elicit the days.

Drill the pronunciation of today, tomorrow, and the
weekend. Make sure Sts don't pronounce the double rin
tomorrow too strongly.

Get Sts to complete the exercise with the correct days.
Make sure they start with a capital letter.

¢ Get Sts to cover a, or to close their books, and say the days
of the week first together, and then individually around
the class. Finally, elicit which days Sts have English classes.

For further practice, you could say one day and
then get the class or individual Sts to say the next day, e.g,,
T Tuesday; Sts Wednesday.

d @ 1.12 Focus on the photo and elicit who the two
people are (Helen and Tom). Now focus on the phrases
for saying goodbye. Demonstrate by pretending that you
are leaving for the day. Walk toward the door and say, for
example, Goodbye! See you tomorrow / on Wednesday, etc.
Play the audio once the whole way through for Sts just to
listen.

®1.12

See sentences in Student Book on p.7

Now play it again for Sts to listen and repeat. Highlight
that goodbye has the stress on the second syllable. Show /
Explain that bye is a shorter form of goodbye and it is more
informal.

e Get Sts to practice by saying goodbye to the person next
to them. Demonstrate / Explain that we often combine
bye or goodbye with another phrase such as See you + day.

1A
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