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Introduction
Our aim with English File fifth edition has been to improve 

every lesson, and to make it more engaging, motivating, 

and relevant to today’s students. New video content is 

integrated into the lessons, which helps the students learn 

and practise Grammar, Vocabulary, and Pronunciation and 

develops listening, speaking, and viewing skills. In addition, 

the Colloquial English lessons feature exclusive, unscripted 

interviews with experts in their field and spontaneous 

conversations between three people. Please refer to p.19 

for more information on the video offer in English File fifth 

edition. 

As well as the main A and B Student Book lessons, there 

is a range of material that you can use according to your 

students’ needs, and the time and resources you have 

available. 

• Workbook 

• Teacher’s Guide notes

• Exam Confidence

• Tests

The Workbook provides review, support, and practice for 

students outside the class. The Teacher’s Guide suggests 

different ways of exploiting the Student Book depending on 

the level of your class. 

Exam Confidence gives students access to bite-size 

Reading, Listening, Speaking, and Writing practice.

We very much hope you and your students enjoy using 

English File fifth edition.

What do Upper-intermediate 
students need?
Upper-intermediate students rightly feel that they are now 

quite high-level learners of English, and are ready to ‘push on’ 

to become very proficient users of the language. To achieve 

this they need motivating materials and challenging tasks. 

They need clear objectives to focus on taking their skills to a 

higher level, as well as dealing with more complex language 

input. Finally, they need classes to be as fun and dynamic as 

they were at lower levels: there is no reason why higher-level 

lessons should become dry and over-serious.

Students still want to enjoy their English classes – videos, 

role-plays, language games, challenges, and quizzes are 

still as valuable pedagogically as ever, and can often be 

exploited more effectively at this level.

Grammar, Vocabulary, and Pronunciation
If we want students to speak English with confidence, 

we need to give them the tools they need – Grammar, 

Vocabulary, and Pronunciation (G, V, P). We believe that  

‘G + V + P = confident speaking’, and in English File Upper-

intermediate all three elements are given equal importance. 

Each lesson has clear G, V, P aims to keep lessons focused 

and give students concrete learning objectives and a sense 

of progress.

Grammar
• Improve their control of main structures

• Learn more complex grammar structures

• Opportunities to use and test their language instinct

• Engaging videos to introduce and practise grammar

There is an emphasis on consolidating and putting into 

practice known grammar, as well as learning new structures. 

We provide contexts for new language that will engage 

students, using real-life stories and situations, humour, and 

suspense. Grammar practice videos introduce or practise 

grammar in an engaging way. The Grammar Banks give 

students a single, easy-to-access grammar reference 

section, with example sentences with audio, clear rules, and 

common errors. There are at least two practice exercises for 

each grammar point. The Workbook provides a variety of 

practice exercises and the opportunity for students to use 

the new grammar to express their own ideas.

Vocabulary
• Systematic expansion of topic-based lexical areas

• Increase the range and variety of students’ vocabulary

• Opportunities to put new vocabulary into practice

• Motivating videos to present and practise vocabulary

• Revision and reactivation of previously learned vocabulary

At this level, expanding students’ vocabulary is the most 

visible and motivating measure of their progress. Vocabulary 

videos present and practise vocabulary in a motivating and 

fun way. 

Many lessons are linked to the Vocabulary Banks which 

help present and practise the vocabulary in class, give an 

audio model of each word, and provide a clear reference so 

students can revise and test themselves in their own time. 

Students can find further practice in the Workbook.

Pronunciation
• ‘Fine-tuning’ of pronunciation of difficult sounds

• Continue to develop their instinct for rules and patterns

• The ability to use appropriate rhythm and intonation

• Pronunciation videos

Clear, intelligible pronunciation (not perfection) should be 

the goal of students at this level. There is a pronunciation 

focus in every lesson, which integrates clear pronunciation 

into grammar and vocabulary practice. There is an emphasis 

on the sounds most useful for communication, on word 

stress, and on sentence rhythm. The Pronunciation videos 

focus on contrasting sounds and intonation. There is also a 

Sound Bank section on p.174–5 of the Student Book and 

a full set of Sound Bank videos in the resources section on 

Oxford English Hub. 

There is more practice of pronunciation in the Workbook.

Course overview
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Speaking
• Up-to-date, stimulating topics to get them talking and 

exchanging opinions

• The key words and phrases necessary to discuss a topic

• Practice in more extended speaking

• Improvement in accuracy as well as further development 

of their fluency

We believe that a good topic or text is very important in 

motivating students to speak in class. Every lesson in English 

File Upper-intermediate has a speaking activity which enables 

students to contribute their own knowledge, opinions, or 

experience.

Listening and viewing
• Motivating, integrated listening material

• Achievable tasks but with an increasing level of challenge

• Exposure to longer listenings, authentic language, and a 

wide variety of accents

• Video listening tasks

For most students, listening is still the hardest skill and it is 

vital that listening material is both interesting and provides 

the right level of challenge. English File Upper-intermediate 

introduces some unscripted authentic listening alongside 

more controlled material in the main lessons to provide 

challenge and support appropriate to the level. These 

expose students to a wider variety of language, accent, and 

speed of speech with achievable but challenging tasks. The 

Colloquial English lessons give students practice in listening 

to unscripted authentic speech. Many of these listenings 

are now presented as video listenings. These provide visual 

contexts to traditional audio and help develop students’ 

viewing skills, such as focusing on body language. 

There is a wide variety of video types in English File fifth 

edition, including: 

• Grammar presentation and practice

• Vocabulary presentation and practice

• Pronunciation and Sound Bank videos

• Documentaries

• Dramas

• User-generated videos

• Vox pops

• Colloquial English interviews and conversations

Reading
• Engaging topics and stimulating texts

• Exposure to a wide variety of authentic text types

• Challenging tasks which help students read more skillfully

Many students need to read in English for their work 

or studies, and reading is also important in helping to 

build vocabulary and to consolidate grammar. The key to 

encouraging students to read is to provide material where 

they feel there is a reason to read and tasks which help them 

to get the most out of a text. This level contains a variety 

of readings from real sources (the British press, magazines, 

websites, forums, infographics) that have been chosen for 

their intrinsic interest and potential to generate a reaction. 

The opinions expressed in these texts do not necessarily 

reflect the views of the English File authors or of Oxford 

University Press.

Writing
• Practice in planning, organizing, writing, and checking

• An awareness of register, structure, and fixed phrases

• A focus on ‘micro’ writing skills

It is often difficult to motivate students to write at this level. 

In English File fifth edition each guided writing activity flows 

out of a main lesson to ensure that students have plenty 

of ideas to start with and focuses on key areas of language, 

style, and organization to help break the writing process 

down into a series of achievable chunks.

Colloquial English
• Get used to listening to authentic colloquial speech

• The ability to deal with different speeds and accents

• Exposure to high-frequency colloquial phrases and idioms

• Techniques and strategies for participating in a 

conversation

The Colloquial English lessons are titled English File talks to… 

and focus on an unscripted interview with a person who 

is an expert in their field and a spontaneous conversation 

between three people answering a question related to 

the lesson topic. The video interviews contain multimodal 

features and the lessons focus students on what they 

see, hear, and read in the videos. There is also a ‘Looking 

at Language’ focus, which looks at a particular aspect of 

functional language as used by the speaker. The Workbook 

provides additional practice of the language from the 

Colloquial English lessons.

Revision
• Regular review

• Motivating reference and practice material

• A sense of progress

Students will usually only assimilate and remember new 

language if they have the chance to see it and use it several 

times. Grammar, Vocabulary, and Pronunciation are recycled 

throughout the course. After every two Files there is a 

two-page Revise and Check section. The left-hand page 

revises the Grammar, Vocabulary, and Pronunciation of 

each File. The right-hand page provides a series of skills-

based challenges, including vox pop interviews, and helps 

students to measure their progress in terms of competence. 

These pages are designed to be used flexibly according to 

the needs of your students. Every two Files, the Workbook 

contains a Can you remember…? page, which provides a 

cumulative review of language students have covered in the 

Student Book.
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FOR STUDENTS

FOR TEACHERS

Course overview: print components10

Student Book
The Student Book has 10 Files. Each File is organized like this:

A and B lessons

Each File contains two four-page lessons which present and 

practise Grammar, Vocabulary, and Pronunciation as well 

as developing skills with a balance of reading and listening 

activities, and lots of opportunities for speaking. Video 

content is integrated throughout the lessons. All lessons 

have clear references to the Grammar Bank, Vocabulary 

Bank, and where relevant, to the Sound Bank at the back 

of the book. These banks support and extend the lesson 

material on the page.

Colloquial English

Every two Files (starting from File 1) there is a two-page 

lesson titled English File talks to… where students develop 

their ability to listen to authentic English and look at elements 

of natural language. Integrated into every Colloquial English 

lesson is an exclusive, unscripted interview with an expert in 

their field, followed by a conversation between three people 

discussing the topic.

Revise and Check

Every two Files (starting from File 2) there is a two-page 

section revising the Grammar, Vocabulary, and Pronunciation 

of each File and providing additional Reading, Listening, and 

Speaking. The Can you…? section challenges students with 

engaging reading texts and street interview videos, which 

give students exposure to real-life English.

The back of the Student Book

The lessons contain cross-references to these sections: 

Communication, Writing, Listening, Grammar Bank, 

Vocabulary Bank, and Sound Bank.

The Student Book is also available as an e-Book.

Workbook
For language practice after class.

• All the Grammar, Vocabulary, and Colloquial English

• Pronunciation exercises with audio

• Can you remember…? exercises for students to check their 

progress

• Available with or without key

The Workbook is also available as an e-Book.

Teacher’s Guide   

Step-by-step procedural notes for all the lessons

These notes include an optional lead-in for every lesson.

Extra challenge suggestions for ways of exploiting the 

Student Book material in a more challenging way if you 

have a stronger class.

Extra support suggestions for ways of adapting activities 

or exercises to make them work for students who need an 

alternative approach.

Extra ideas for optional activities.

All lesson plans include answer keys and audio scripts. 

Photocopiable materials

There are over 50 pages of Grammar, Communicative, and 

Vocabulary worksheets, which can be done before, during, 

or after a lesson by students working individually or together.

Grammar

see p.169–192

An activity for every Grammar Bank, which can be used in 

class or for self-study extra practice

Communicative

see p.193–223

Extra speaking practice for every A and B lesson

Vocabulary

see p.224–240

An activity for every Vocabulary Bank, which can be used in 

class or for self-study extra practice

There is more information on p.168 of this Teacher’s Guide 

about the photocopiable worksheets and tips on how best 

to use them.
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The digital materials and resources for this course can all be found at oxfordenglishhub.com 

Course overview: digital components 11

Student e-Book

• A digital version of the Student Book with audio and video

Workbook e-Book

• A digital version of the Workbook with audio

Course resources

• All course audio and video

Exam Confidence

• Students can develop their skills confidence in English 

with access to bite-size Reading, Listening, Speaking, and 

Writing practice that complements the course. They can 

access it from their mobile device and use it in their own 

time and at their own pace. 

Classroom Presentation Tool

The Classroom Presentation Tool digital component is for use 

in conjunction with the Student Book and Workbook print 

materials. It is a valuable tool for classroom management, 

providing a clear focus in the classroom and strong visual 

support for students, as well as additional material. 

• The complete Student Book and Workbook

• All class audio and video with interactive scripts

• Answer keys for exercises in the Student Book and 

Workbook

Course assessment

• Tests and assessment material, including: an Entry Test; 

Progress Tests; an End-of-Course Test; a Quick Test for 

every File; and a complete test for every File. There are 

A and B versions of all the main tests and audio files for all 

the Listening tests. There are also dyslexia-friendly tests 

available.

Teacher resources

• Course audio and video (including subtitled versions)

• Teaching notes

• Photocopiable materials

• Answer keys, audio scripts, and video scripts

• Downloadable wordlists

• CEFR mapping documents

• Dyslexia-friendly reading texts

Professional Development

• Video in ELT

• Multimodality

• Effective feedback
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Reading tasks 

develop students’ 

reading skills.

Personalized 

speaking tasks 

throughout each 

lesson

Clear lesson summaries

File overview

Grammar, Vocabulary, 

and Pronunciation in 

every lesson
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A range of 

Vocabulary, 

Grammar, and 

Pronunciation 

videos bring 

language learning 

to life.

Information boxes 

focus on how 

language is used.

Communication 

activities provide 

even more 

speaking practice.

Grammar Banks provide 

detailed explanations 

and further practice.
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Engaging, fun 

lead-in activities

Engaging texts 

and topics 

updated from the 

fourth edition

Vocabulary Banks 

at the back of 

the Student Book 

provide further 

vocabulary 

practice.
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Writing Bank for 

every File

Speaking activities 

build on the topic 

and language 

input from the 

lesson.

Grammar and Vocabulary is 

presented in meaningful contexts.

Listening tasks 

develop students’ 

listening skills.
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The right-hand page 

provides a series of 

skills-based challenges.

The left-hand page revises 

the Grammar, Vocabulary, and 

Pronunciation of the previous Files.

English File talks to… 

features exclusive, 

unscripted interviews 

with experts in their field. 

Review to be done 

individually or in pairs, 

in class or at home

Focus on 

authentic 

language from 

the conversation

Vox pop 

interviews with 

real people 

expose students 

to a range of 

accents.

Unscripted 

Conversation 

videos

Exam-type tasks

Focus on 

authentic 

language from 

the interview

Focus on multimodal 

features from the 

interview
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Vocabulary Banks 

allow students to revise, 

review, and extend their 

vocabulary.

Activation activities 

provide further 

practice of the 

vocabulary.

Writing Banks in every 

File develop students’ 

writing skills, covering a 

range of writing genres.

A plan / write / 

review approach in 

each Writing Bank

Extended grammar 

rules for every lesson in 

the Student Book

The Grammar Banks provide a single, 

easy-to-access grammar reference section 

to provide further grammar explanation 

and practice.

A focus on meaning, form, 

and use in each Grammar 

Bank section

Example 

sentences 

with audio 

provide context 

and focus on 

pronunciation.

Common errors 

are highlighted.

Two practice 

exercises 

for each 

Grammar Bank 
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Introduction
Video viewing is increasingly becoming recognized as a ‘fifth 

skill’ and is a hugely important part of the language learning 

classroom. It has become a predominant medium in how we 

receive information in today’s world.

Video is not new in language teaching, but it has been 

seen as primarily a listening skill, where students have 

often been asked to watch a video and complete a written 

task whilst they are watching the video, which checks 

their comprehension of what they have heard. While 

comprehension is still very important, the visual and viewing 

aspects of video in the classroom have not always been fully 

exploited. 

The approach to video in the classroom nowadays is 

changing as we understand that students can benefit from 

engaging actively with it. It should be an integral part of 

teaching where students can participate in a multi-sensory 

way with a variety of information, have greater interaction 

with the content, and thus facilitate their language 

acquisition and confidence to communicate.

The benefits of using video in the 
classroom

Motivation and engagement

Most students respond well to video and can find it more 

engaging than text or audio as a medium of instruction, so 

video can help to keep students motivated and focused.

Providing a context for language input

Video helps to contextualize new language, such as 

vocabulary and grammar, as well as more complex aspects 

of language, such as register and formality. 

It’s also hugely beneficial for modelling non-verbal 

communication. Video can give us the opportunity to 

observe non-verbal communication: the way people use 

their hands, bodies, and facial expressions to communicate 

in different contexts, something that would otherwise be 

very challenging to teach in the classroom.

Language practice

Videos can provide us with models of the target language 

in conversation that students can follow and then 

personalize for their own practice, perhaps creating videos 

of themselves using the target language and sharing them 

with classmates.

Skills practice

Watching a video provides more information than simply 

listening to an audio. Providing a balance of video and 

audio allows students to improve their ability to understand 

what is being said in real situations. Similarly, watching 

people speak will allow students to improve their ability to 

communicate effectively.

It’s important that students are given the opportunity to 

develop their viewing skills, so material should provide 

activities that focus on what the students can see as well 

as hear.

Achieve learning goals

Videos are an important part of a lesson and provide variety 

to help learners achieve their learning goals. There should be 

a clear reason for using video in the classroom. It shouldn’t 

be used as a ‘reward’ or an add-on at the end of term but 

must always have a clear purpose.

Multimodal learning

Many videos that learners encounter in real life are 

multimodal. Multimodality is where there is the use of more 

than one mode of communication in a visual text to create 

meaning. Including some multimodal video in the classroom 

helps learners to develop their English both inside and 

outside of the classroom.

Cultural aspects

As English is an international language spoken in different 

contexts around the world, each with their own cultural 

appropriacies, video is often rich in cultural information 

about the way people in different cultures live and interact. 

Integrating videos into a lesson
In English File fifth edition, the concept of integrating a range 

of videos into each lesson enhances the learning experience 

for students. When teachers incorporate viewing into their 

classroom practices, it is of vital importance that viewing 

does not seem radically different to their current teaching 

practices and that both teachers and learners are aware 

that understanding the viewing process is as important as 

understanding the listening and reading processes. 

To encourage learners to become effective active viewers, 

teachers could use the following procedure:

• Before Viewing: learners prepare to view by activating 

the prior knowledge they bring to the study of a topic 

or theme (their schemata), anticipating a message, 

predicting, speculating, asking questions, and setting a 

purpose for viewing.

• During Viewing: learners view the multimodal text 

to understand the message by seeking and checking 

their understanding by making connections, confirming 

predictions and inferences, interpreting and summarizing, 

pausing and reviewing, and analysing and evaluating. 

Learners should monitor their understanding by 

connecting to their background knowledge, questioning, 

and reflecting.

• After Viewing: learners should be given opportunities to 

respond personally, critically, and creatively to multimodal 

texts. Learners respond by reflecting, analysing, evaluating, 

and creating.

The role of video in  
language learning
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Video in English File fifth 
edition

Colloquial English videos

Each Colloquial English lesson 

features an exclusive interview 

with an expert in their field and a 

group conversation.

These videos expose students to 

authentic, unscripted English with 

a focus on elements of natural 

language.

English File fifth edition takes the principles of using video in 

the classroom, as seen on the previous page, and embeds 

them into the lessons throughout the book.

Look out for the Video icons Video  in every File.

There is a lot of variety of video type and also of how and 

where the videos are used. The firm principle is that video is 

used to enhance a lesson in the natural place it works best, 

rather than sticking to a rigid formula with video tagged on to 

the end of a File.

The three key language elements of the course are Grammar, 

Vocabulary, and Pronunciation, and the video content sets 

out to help students learn and practise these elements as 

well as developing their listening and speaking skills.

The video content in English File fifth edition also develops 

viewing skills, with tasks that focus on what they can see, 

body language, and other non-verbal communication.

Types of video in the course include:

Watch a conversation and answer 
the questions. Do the first aid quiz with a partner.

Practise the difference between 
the sounds.

The mystery solved? Watch and answer the questions.A drama class

Grammar videos

The use of video brings situations 

to life and provides engaging 

practice. Students are exposed to 

real language in meaningful contexts 

which are used to present or practise 

target language through dramatized 

conversations, games, and quizzes.

Vocabulary videos

Video helps to contextualize 

language through carefully 

selected images and clips that are 

visually engaging and motivating. 

The videos include clips and visual 

prompts, games, and animations.

Pronunciation videos

These videos focus on contrasting sounds 

and intonation. Pronunciation videos 

are embedded within many lessons and 

a full set of Sound Bank videos can be 

found in the resources section on Oxford 

English Hub. 

Dramas

Short dramas, dramatized 

conversations, and comedy shorts, 

present or practise grammar and 

vocabulary and develop listening 

and viewing skills.

Documentaries

Information films, documentaries, 

and biopics in a range of styles, 

with videos from around the world, 

develop listening and viewing skills.

Vox pops

Vox pop videos expose students to 

authentic content and accents from real 

people around the world and provide 

stimulating examples of language they 

can relate and aspire to. 

Erica

Aasmah Mir Journalist Joseph Coelho Author
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English File fifth edition has tasks and teaching notes for every 

video. For example, with grammar and vocabulary practice 

activities where the video contains visual prompts for words, 

phrases, or sentences, the Teacher’s Guide gives instructions 

as to how to use them in class. However, many of them can 

be used in other ways, depending on class numbers and 

what kind of practice you want to focus on. The following 

are possible ways to get the most out of the video material 

in English File fifth edition:

• Written and oral practice

• Using subtitles

• Alternative video suggestions

Written and oral practice

Written practice

1 Ask Sts to work individually, or put them into pairs or 

teams.

2 Play the video once the whole way through.

3 If the activity ends with a grid showing a still image of all 

of the clips within the video, pause the video there, and 

give Sts time to write the answers. You may want to set a 

time limit.

4 If the video does not end with a grid, the second time you 

play it, pause it after each clip, again giving Sts a time limit.

5 You may want to ask Sts to spell their answers.

Oral practice

1 Play the video once the whole way through.

2 Tell Sts they are going to watch it again. Pause the video 

towards the end of each clip and elicit the answers orally, 

either from the whole class, or individual Sts.

3 Make sure you correct any pronunciation errors.

Using subtitles
Subtitles are being increasingly used by native speakers 

globally even when what they are watching is in their 

language. Reading English subtitles while watching is 

something that will benefit Sts’ reading and listening skills, 

so there may be occasions where you may want to have 

them on for the second listen. Where the aim is improving 

their listening skills, listening again with subtitles is a way of 

allowing Sts to confirm what they understood, and also for 

dealing with new vocabulary or pronunciation.

With a listening where you feel that the speed or accent 

is making it especially challenging for your Sts, having the 

subtitles on is a way of helping them to enjoy what they are 

watching, and to show them how watching with subtitles 

makes video that might otherwise be above level more 

accessible.

Subtitled videos are all available to view on Oxford 

English Hub.

Alternative video suggestions
Once you are familiar with the way a video works in a lesson, 

you may want to try exploiting it in different ways, or to 

reuse a video for a different purpose. The following list of 

tasks are things that you might choose to use with different 

videos. 

Create your own voiceover

1 Ask Sts to work in pairs or small groups. 

2 Explain that they are going to write their own voiceover 

for a video (or part of a video).

3 Play the video with the sound off and ask the Sts 

to write the voiceover for what they see on screen. 

(You could ask them to focus on sentence stress and 

intonation.)

4 The Sts then become the narrator. Play the video with 

the sound off but with a student narrating the video.

Watching with the sound off

1 Play the video with the sound off. 

2 Put the Sts in pairs. Ask them to write five questions 

that they want to know the answer to, based on the 

visuals they have seen.

3 Elicit some ideas and write them on the board. 

4 Play the video again with the sound on and see if the 

Sts can answer their own questions. 

5 Ask the Sts to share the information from their 

questions and answers. 

Order the events

1 Before the lesson, watch the video and make five or six 

screenshots. Make a handout or a PowerPoint slide of 

the screenshots in a random order. 

2 Distribute / Display the handout and ask Sts to 

discuss what the video is going to be about. 

For documentaries, you could use the screenshots 

to ask Sts what aspect of a topic the documentary is 

going to cover.

3 Ask Sts to put the screenshots in the order they expect 

to see them. 

4 Compare their ideas as a group and then play the video 

to check them. 

5 Extension: After you’ve done the Student Book 

exercises, ask Sts to use the pictures to summarize the 

video in their own words. 

How to exploit video in the 
classroom
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Predicting interview questions

1 Choose an interview video. For the Colloquial English 

interviews, watch the lead-in as a class; for other videos 

without a lead-in stage, tell the Sts a bit about the 

person they are going to see interviewed.

2 Put Sts into pairs or small groups. They work together 

to come up with some questions they would like to ask 

the interviewee.

3 Watch the interview and check to see if their questions 

came up. If so, discuss how their questions were 

answered. Did the answers surprise them? Were there 

any particularly interesting answers?

4 If their questions weren’t asked or answered, ask Sts to 

research the answers and bring to the next class.

Write your own questions

1 Explain to Sts that they are going to write the 

comprehension questions for a video. This works well for 

documentaries but also can be used for other video types.

2 Put Sts into pairs or small groups. They need a pen and 

paper.

3 Play the video once. (You can pause at various points in 

the video if necessary.)

4 After the video ends, allow five minutes for the Sts to 

write their questions.

5 Then swap questions with another pair / group and try 

to answer them. Play the video again to check answers.

Character descriptions

1 Choose a video with more than one character. This 

could also be one scene or an image from a video with 

people in it. 

2 Ask Sts to choose one character and to write down as 

much information to try to describe their character as 

possible (e.g. their age, family background, personality, 

how they are feeling, etc.).

3 Put Sts into pairs or small groups. They read their 

descriptions and discuss if they agree or not.

Pause and predict

1 Prepare by reading the script and choosing a few 

places where you could pause and ask Sts what they 

think happens next.

2 Put the Sts in pairs. Play the video and pause on the 

first screen.

3 Ask them to predict what they think is happening and 

what is going to happen next. 

4 Ask for ideas from a couple of pairs.

5 Play the clip and ask the Sts if their predictions were right.

6 Play the video and pause on the next screen. Ask the 

Sts in their pairs to discuss what they would like to 

happen and why.

7 Ask a couple of different pairs for their predictions. 

8 Play the next clip and ask the class how many of their 

predictions were right, and so on.

Predicting images

1 Focus on the title of a video that Sts are going to 

watch.

2 Put Sts into pairs and ask them to predict five things 

they think they are going to see in the video.

3 Elicit their ideas and write them on the board.

4 Play the video and tick or cross their suggestions. See 

if any pairs predicted five correct images.

Describe and guess

1 Ask Sts to work in pairs or teams.

2 Student A watches the video whilst Student B (or the 

rest of Student A’s team) face away from the screen. 

3 Student A has to describe what they see on the screen 

without saying the word (e.g. the sky has dark clouds 

and there’s a flash). Their partner / team has to guess the 

word (lightning).

4 Award a point to the first pair / team to guess the word.

5 Change roles so guessers become describers. 

 This game works well with the many vocabulary videos 

in English File fifth edition. The teacher can also indicate 

which word the describers are not allowed to say.

Memory / Observation 

1 Play the video. 

2 Tell the Sts they have to remember as much detail as 

possible.

3 Turn off the video and ask Sts to write down what they 

can remember.

4 Put the Sts in pairs and ask them to compare lists.

5 Elicit feedback from the class.

6 Show the video again and ask Sts how many of their 

observations were right. Did they miss anything? 

Write a summary

1 Tell Sts to write a one-paragraph summary of the video. 

(You could set a word limit to add to the challenge.) 

2 Ask Sts to work in pairs and compare their summary 

with a partner.

Memory test

1 After you’ve done the Student Book activities with the 

Sts, tell them you are going to do a ‘test’. 

2 Ask Sts to work with a partner. Ask them 5–10 

‘observation’ questions about the video, e.g. What 

colour was the man’s shirt? What was the woman 

drinking?, etc. Or get the Sts to write the questions 

themselves.

3 Sts should discuss the answers with their partner and 

write them down.

4 After you’ve asked your questions, play the video again, 

and ask Sts to check their answers or go through the 

answers with the Sts to see who were the ‘winners’.
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1A A tricky question?

 G  question formation

 V  understanding idioms and phrasal verbs

 P  intonation: showing interest

Lesson plan
The topic and the grammar focus of this first lesson is 

questions. Even at Upper-intermediate level, many Sts still 

have problems forming questions correctly. This lesson 

revises all aspects of question formation, including indirect 

questions, negative questions, and questions which end 

with a preposition. By the end of the lesson, Sts should be 

forming questions more accurately and more confidently, 

and we suggest that from then onwards you insist on 

questions always being formed correctly.

The lesson has two distinct halves. In the first half, Sts read 

two interviews from Q&A, a regular feature in The Guardian 

newspaper, with the tidying expert and author Marie Kondo 

and the fashion director Edward Enninful. They then focus 

on the grammar of question formation. This is followed 

by Pronunciation, which revises how to use intonation in 

questions to show interest.

In the second half of the lesson, the topic is job interviews 

and the kind of ‘extreme’ questions which some companies 

now use. Sts read an article with tips on how to answer these 

questions, with a vocabulary focus on understanding idioms 

and phrasal verbs. This is followed by a listening where Sts 

hear four speakers talk about strange questions they have 

been asked in interviews. In Speaking, Sts role-play extreme 

interviews and write a question of their own. The lesson 

ends with Sts writing an email applying for a job in sports 

retail.

If you would like to begin the first lesson without the book, 

there are two photocopiable ‘first day’ activities on p.171 and 

p.200–1 (instructions p.193).

There is an Entry Test on Oxford English Hub, which you can 

give Sts before starting the course.

Video material

Pronunciation – intonation: showing interest (Parts 1–2)

More materials

For teachers

Photocopiables 

Grammar  introduction p.171 

question formation p.172

Communicative  Tell me about it p.200–1 (instructions p.193) 

Ask me a question p.202 (instructions p.193)

Oxford English Hub 

Entry Test

For students

Workbook 1A

OPTIONAL LEAD-IN – THE QUOTE  Write the quote at the top 

of p.8 on the board and the name of the person who said it, 

or get Sts to open their books and read it. 

You could point out / elicit that Oscar Wilde (1854–1900), 

a playwright and poet, is famous in particular for his novel 

The Picture of Dorian Gray and play The Importance of Being 

Earnest. Elicit / Explain what indiscreet means. 

Get Sts to discuss what they think the quote means, and 

whether they agree with it.

1 READING & SPEAKING reading to confirm 
hypotheses

a Focus on the photos and ask Sts if they have heard of the 

two people, and if they know anything about them. Elicit 

any information Sts have, but if they don’t know them at 

all, don’t worry about it.

 Now focus on the task and elicit what biodata means.

 Give Sts time to read the first paragraph in each article to 

find out a bit about each person.

 Put Sts in pairs to discuss the question.

 Elicit answers from various pairs.

b Focus on the two interviews and ask Sts what Q&A means 

in the title (= Questions and Answers).

 Give Sts time to read the interviews and match the 

answers A–H to the questions. Point out that the first 

one (C ) has been done for them. You may want to  

elicit / explain the meaning of joy.

 Get Sts to compare with a partner, and then check 

answers.

EXTRA SUPPORT  Before Sts read the interviews the first 

time, check whether you need to pre-teach any vocabulary.

ANSWERS

Marie Kondo

3 D   6 E   8 H

Edward Enninful

2 B   4 G   6 A   8 F

c Tell Sts to now read the completed interviews to check 

their assumptions in a.

 Get Sts to compare with a partner, and then elicit ideas.

 Deal with any other new vocabulary. Elicit or model the 

pronunciation of any tricky words.

d Put Sts in pairs to decide which question is the most and 

least interesting, or too personal to ask a person whom 

you don’t know well. You might want to tell Sts that they 

don’t have to agree with each other.

 Get feedback from various pairs.

e Focus on the task and put Sts in pairs. Give them time to 

choose their six questions.

 Now focus on the Politely refusing to answer a 

question box and go through it with the class.  

Elicit / Explain that these answers should be said very 

politely, as normally, whoever asked you the question 

didn’t mean to be rude or intrusive.

 Get Sts to ask and answer their questions. Encourage 

‘questioners’ to ask for more information where possible.

 Get feedback by asking Sts for any interesting / funny 

answers, and deal with any vocabulary problems that 

arose.
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EXTRA SUPPORT  Demonstrate the activity by getting 

Sts to choose questions to ask you. Give full answers and 

encourage Sts to ask follow-up questions.

2 GRAMMAR question formation

a  1.2 Focus on the instructions and make sure Sts 

understand the situation.

 Play the audio once the whole way through for Sts just to 

listen.

 Now play the audio again for Sts to write the four 

questions. If necessary, give Sts the first word of each 

question: What, How, Don’t, Can.

 Get Sts to compare with a partner, and then play the 

audio again if necessary.

 Check answers, eliciting each question onto the board.

ANSWERS

1 What brings you to London?

2 How long are you going to be in London for?

3 Don’t you like London?

4 Can you tell us if there’s any truth in that?

 1.2
(script in Student Book on p.129)

J = journalist, C = Cindy
Js Excuse me…, Excuse me…, Cindy…, Cindy…

J1 Just a few questions…

C OK, OK, but you have just one minute.

J1 What brings you to London?

C I’m here to accept an award and do some interviews.

J2 How long are you going to be in London for?

C Just forty-eight hours, then I’m flying back to the States.

J3 That’s a very short stay. Don’t you like London?

C I love London, but unfortunately my new movie starts shooting  

on Monday.

J4 There’ve been rumours that you and your husband are having 

relationship problems. Can you tell us if there’s any truth in that?

C No, no, no, no. No comment. No, no more questions.

b Focus on the task and go through the questions. Make 

sure Sts remember what, for example, an auxiliary verb is 

(do, have, etc.).

 Do the task as a whole-class activity, or put Sts in pairs and 

then check answers.

ANSWERS

a question which ends with a preposition = 2

a subject question, where there is no auxiliary verb = 1

a question which uses a negative auxiliary verb = 3

an indirect question = 4

c Tell Sts to go to Grammar Bank 1A on p.140. If your Sts 

have not used the English File series before, explain that 

all the grammar rules and exercises are in this part of 

the book.

Grammar notes

The Grammar notes in this Teacher’s Guide aim to add 

more information to the notes and rules on the Grammar 

Bank pages in the Student Book. There is a direct link 

between the number of each rule in the Teacher’s Guide 

and the Student Book. If there is no extra information 

about a rule in the Teacher’s Guide, this is either because 

we assume that Sts at this level already know it, or because 

all the information needed is on the Student Book page.

Question formation

• Rule 1: basic word order in questions 

Sts at this level should be familiar with basic rules 

regarding question formation, though they may still be 

making mistakes, especially when they speak.

•  Rule 2: word order in negative questions 

The word order is the same as in normal questions, i.e. 

just add n’t to the auxiliary verb, e.g. Aren’t you going to 

come? Why didn’t you tell me?

 You may want to point out that when full forms are used, 

you have to put not between the subject and verb, e.g. 

Are you not going to come? Why did you not tell me?

 Point out to Sts that it is much more common to use 

the contracted negative, especially in spoken English.

Indirect questions

You may want to highlight that in this kind of question, 

the question is formed in the first part (Can you tell me…?, 

etc.) and the main question becomes a normal clause.

Other expressions followed by the word order of 

indirect questions

Highlight that we only use a question mark when the 

introductory phrase is a question, e.g. Could you tell me…?, 

Do you have any idea…? Where the introductory phrase is 

not a question, e.g. I’m not sure…, I wonder…, the sentence 

ends with a full stop.

 Focus on the example sentences for question formation 

and play audio  1.3 for Sts to listen and repeat.

 Encourage them to copy the rhythm. Then go through 

the rules with the class.

 Repeat for indirect questions  1.4.

 Then go through the Other expressions followed by 

the word order of indirect questions box with the class.

 Now focus on the exercises and get Sts to do them 

individually or in pairs.

 If they do them individually, get them to compare with 

a partner. Check answers, getting Sts to read the full 

questions.

ANSWERS

a 1 Should I tell her how I feel?

 2 How long have you known your best friend?

 3 Could you tell me when the next train leaves?

 4 What are you thinking about?

 5 What do you like doing at the weekend?

 6 What kind of music does Jane like listening to?

 7 Do you know what time the film finishes?

 8 How many students came to class yesterday?

 9 Do you remember where the restaurant is?

10 Who does the housework in your family?

b 1 do you usually do

 2 wrote

 3 this book costs

 4 I parked

 5 Did you enjoy

 6 does your sister do

 7 ate / has eaten

 8 the swimming pool opens

 9 didn’t / doesn’t your sister like

10 Do you have to

 Tell Sts to go back to the main lesson 1A.


