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Introduction

Our aim with English File fifth edition has been to improve
every lesson, and to make it more engaging, motivating,
and relevant to today’s students. New video content is
integrated into the lessons, which helps the students learn
and practise Grammar, Vocabulary, and Pronunciation and
develops listening, speaking, and viewing skills. In addition,
the Colloquial English lessons feature exclusive, unscripted
interviews with experts in their field and spontaneous
conversations between three people. Please refer to p.19
for more information on the video offer in English File fifth
edition.

As well as the main A and B Student Book lessons, there
is a range of material that you can use according to your
students needs, and the time and resources you have
available.

e Workbook

e Teacher's Guide notes

e Exam Confidence

o Tests

The Workbook provides review, support, and practice for
students outside the class. The Teacher’s Guide suggests
different ways of exploiting the Student Book depending on
the level of your class.

Exam Confidence gives students access to bite-size
Reading, Listening, Speaking, and Writing practice.

We very much hope you and your students enjoy using
English File fifth edition.

What do Upper-intermediate

students need?

Upper-intermediate students rightly feel that they are now
quite high-level learners of English, and are ready to ‘push on’
to become very proficient users of the language. To achieve
this they need motivating materials and challenging tasks.
They need clear objectives to focus on taking their skills to a
higher level, as well as dealing with more complex language
input. Finally, they need classes to be as fun and dynamic as
they were at lower levels: there is no reason why higher-level
lessons should become dry and over-serious.

Students still want to enjoy their English classes — videos,
role-plays, language games, challenges, and quizzes are
still as valuable pedagogically as ever, and can often be
exploited more effectively at this level.

Grammar, Vocabulary, and Pronunciation

If we want students to speak English with confidence,

we need to give them the tools they need — Grammar,
Vocabulary, and Pronunciation (G, V, P). We believe that

‘G +V + P = confident speaking, and in English File Upper-
intermediate all three elements are given equal importance.
Each lesson has clear G, V, P aims to keep lessons focused
and give students concrete learning objectives and a sense
of progress.

Course overview

Grammar

e Improve their control of main structures

e Learn more complex grammar structures

e Opportunities to use and test their language instinct
¢ Engaging videos to introduce and practise grammar

There is an emphasis on consolidating and putting into
practice known grammar, as well as learning new structures.
We provide contexts for new language that will engage
students, using real-life stories and situations, humour, and
suspense. Grammar practice videos introduce or practise
grammar in an engaging way. The Grammar Banks give
students a single, easy-to-access grammar reference
section, with example sentences with audio, clear rules, and
common errors. There are at least two practice exercises for
each grammar point. The Workbook provides a variety of
practice exercises and the opportunity for students to use
the new grammar to express their own ideas.

Vocabulary

e Systematic expansion of topic-based lexical areas

e Increase the range and variety of students'vocabulary

e Opportunities to put new vocabulary into practice

¢ Motivating videos to present and practise vocabulary

e Revision and reactivation of previously learned vocabulary
At this level, expanding students’ vocabulary is the most
visible and motivating measure of their progress. Vocabulary
videos present and practise vocabulary in a motivating and
fun way.

Many lessons are linked to the Vocabulary Banks which
help present and practise the vocabulary in class, give an
audio model of each word, and provide a clear reference so
students can revise and test themselves in their own time.
Students can find further practice in the Workbook.

Pronunciation

¢ ‘Fine-tuning’ of pronunciation of difficult sounds

e Continue to develop their instinct for rules and patterns
e The ability to use appropriate rhythm and intonation

¢ Pronunciation videos

Clear, intelligible pronunciation (not perfection) should be
the goal of students at this level. There is a pronunciation
focus in every lesson, which integrates clear pronunciation
into grammar and vocabulary practice. There is an emphasis
on the sounds most useful for communication, on word
stress, and on sentence rhythm. The Pronunciation videos
focus on contrasting sounds and intonation. There is also a
Sound Bank section on p.1/4-5 of the Student Book and

a full set of Sound Bank videos in the resources section on
Oxford English Hub.

There is more practice of pronunciation in the Workbook.



Speaking

e Up-to-date, stimulating topics to get them talking and
exchanging opinions

e The key words and phrases necessary to discuss a topic

¢ Practice in more extended speaking

¢ |Improvement in accuracy as well as further development
of their fluency

We believe that a good topic or text is very important in
motivating students to speak in class. Every lesson in £nglish
File Upper-intermediate has a speaking activity which enables
students to contribute their own knowledge, opinions, or
experience.

Listening and viewing
¢ Motivating, integrated listening material
¢ Achievable tasks but with an increasing level of challenge

e Exposure to longer listenings, authentic language, and a
wide variety of accents

e \ideo listening tasks

For most students, listening is still the hardest skill and it is
vital that listening material is both interesting and provides
the right level of challenge. English File Upper-intermediate
introduces some unscripted authentic listening alongside
more controlled material in the main lessons to provide
challenge and support appropriate to the level. These
expose students to a wider variety of language, accent, and
speed of speech with achievable but challenging tasks. The
Colloquial English lessons give students practice in listening
to unscripted authentic speech. Many of these listenings
are now presented as video listenings. These provide visual
contexts to traditional audio and help develop students’
viewing skills, such as focusing on body language.

There is a wide variety of video types in English File fifth
edition, including:

e Grammar presentation and practice

e \ocabulary presentation and practice

e Pronunciation and Sound Bank videos

e Documentaries

e Dramas

e User-generated videos

e \ox pops

e Colloguial English interviews and conversations

Reading

¢ Engaging topics and stimulating texts

e Exposure to a wide variety of authentic text types

e Challenging tasks which help students read more skillfully
Many students need to read in English for their work

or studies, and reading is also important in helping to

build vocabulary and to consolidate grammar. The key to
encouraging students to read is to provide material where
they feel there is a reason to read and tasks which help them
to get the most out of a text. This level contains a variety

of readings from real sources (the British press, magazines,
websites, forums, infographics) that have been chosen for
their intrinsic interest and potential to generate a reaction.
The opinions expressed in these texts do not necessarily
reflect the views of the English File authors or of Oxford
University Press.

Writing

e Practice in planning, organizing, writing, and checking
e Anawareness of register, structure, and fixed phrases
e A focus on’‘micro writing skills

It is often difficult to motivate students to write at this level.
In English File fifth edition each guided writing activity flows
out of a main lesson to ensure that students have plenty
of ideas to start with and focuses on key areas of language,
style, and organization to help break the writing process
down into a series of achievable chunks.

Colloquial English

e Get used to listening to authentic colloquial speech

e The ability to deal with different speeds and accents

e Exposure to high-frequency colloquial phrases and idioms

e Techniques and strategies for participating in a
conversation

The Colloquial English lessons are titled English File talks to. ..
and focus on an unscripted interview with a person who

is an expert in their field and a spontaneous conversation
between three people answering a question related to

the lesson topic. The video interviews contain multimodal
features and the lessons focus students on what they

see, hear, and read in the videos. There is also a‘Looking

at Language'focus, which looks at a particular aspect of
functional language as used by the speaker. The Workbook
provides additional practice of the language from the
Colloquial English lessons.

Revision

¢ Regular review

e Motivating reference and practice material
e Asense of progress

Students will usually only assimilate and remember new
language if they have the chance to see it and use it several
times. Grammar, Vocabulary, and Pronunciation are recycled
throughout the course. After every two Files there is a
two-page Revise and Check section. The left-hand page
revises the Grammar, Vocabulary, and Pronunciation of
each File. The right-hand page provides a series of skills-
based challenges, including vox pop interviews, and helps
students to measure their progress in terms of competence.
These pages are designed to be used flexibly according to
the needs of your students. Every two Files, the Workbook
contains a Can you remember. . .7 page, which provides a
cumulative review of language students have covered in the
Student Book.



Print components

FOR STUDENTS

Student Book
The Student Book has 10 Files. Each File is organized like this:

A and B lessons

Each File contains two four-page lessons which present and
practise Grammar, Vocabulary, and Pronunciation as well

as developing skills with a balance of reading and listening
activities, and lots of opportunities for speaking. Video
content is integrated throughout the lessons. All lessons
have clear references to the Grammar Bank, Vocabulary
Bank, and where relevant, to the Sound Bank at the back
of the book. These banks support and extend the lesson
material on the page.

Colloquial English

Every two Files (starting from File 1) there is a two-page
lesson titled English File talks to. .. where students develop
their ability to listen to authentic English and look at elements
of natural language. Integrated into every Colloquial English
lesson is an exclusive, unscripted interview with an expert in
their field, followed by a conversation between three people
discussing the topic.

FOR TEACHERS

Revise and Check

Every two Files (starting from File 2) there is a two-page
section revising the Grammar, Vocabulary, and Pronunciation
of each File and providing additional Reading, Listening, and
Speaking. The Can you...? section challenges students with
engaging reading texts and street interview videos, which
give students exposure to real-life English.

The back of the Student Book

The lessons contain cross-references to these sections:
Communication, Writing, Listening, Grammar Bank,
Vocabulary Bank, and Sound Bank.

The Student Book is also available as an e-Book.

Workbook

For language practice after class.

¢ All the Grammar, Vocabulary, and Colloquial English
¢ Pronunciation exercises with audio

e Can you remember...? exercises for students to check their
progress

¢ Available with or without key
The Workbook is also available as an e-Book.

Teacher’s Guide

Step-by-step procedural notes for all the lessons
These notes include an optional lead-in for every lesson.

Extra challenge suggestions for ways of exploiting the
Student Book material in a more challenging way if you
have a stronger class.

Extra support suggestions for ways of adapting activities
or exercises to make them work for students who need an
alternative approach.

Extra ideas for optional activities.
All'lesson plans include answer keys and audio scripts.

Photocopiable materials

There are over 50 pages of Grammar, Communicative, and
Vocabulary worksheets, which can be done before, during,
or after a lesson by students working individually or together.

Course overview: print components

Grammar
seep.169-192

An activity for every Grammar Bank, which can be used in
class or for self-study extra practice

Communicative
seep.193-223
Extra speaking practice for every A and B lesson

Vocabulary

see p.224-240

An activity for every Vocabulary Bank, which can be used in
class or for self-study extra practice

There is more information on p.168 of this Teacher's Guide
about the photocopiable worksheets and tips on how best
to use them.



Digital components
on Oxford English Hub

The digital materials and resources for this course can all be found at oxfordenglishhub.com

FOR STUDENTS

Student e-Book
¢ Adigital version of the Student Book with audio and video

Workbook e-Book
o Adigital version of the Workbook with audio

Course resources
e All course audio and video

Oxford English Hub

A launchpad for learning

A launchpad for learning

Live Chat @

One place for easy access, on
any device

FOR TEACHERS

Oxford English Hub

Exam Confidence

¢ Students can develop their skills confidence in English
with access to bite-size Reading, Listening, Speaking, and
Writing practice that complements the course. They can
access it from their mobile device and use it in their own
time and at their own pace.

Oxford English Hub

A launchpad for ledrning

Live Chat @

Classroom Presentation Tool

The Classroom Presentation Tool digital component is for use
in conjunction with the Student Book and Workbook print
materials. It is a valuable tool for classroom management,
providing a clear focus in the classroom and strong visual
support for students, as well as additional material.

e The complete Student Book and Workbook
o All class audio and video with interactive scripts

o Answer keys for exercises in the Student Book and
Workbook

Course assessment

e Tests and assessment material, including: an Entry Test;
Progress Tests; an End-of-Course Test; a Quick Test for
every File; and a complete test for every File. There are
A and B versions of all the main tests and audio files for all
the Listening tests. There are also dyslexia-friendly tests
available.

Teacher resources

e Course audio and video (including subtitled versions)
e Teaching notes

e Photocopiable materials

e Answer keys, audio scripts, and video scripts

e Downloadable wordlists

e CEFR mapping documents

e Dyslexia-friendly reading texts

Professional Development
e Video in ELT

e Multimodality

e Effective feedback

Course overview: digital components



Reading tasks
develop students’
reading skills.

Personalized
speaking tasks
throughout each
lesson

File overview

Grammar, Vocabulary,

and Pronunciation in

Clear lesson summaries every lesson

iy

1 READING & SPEAKING

a Look at the photos of Marie Kondo and
Edward Enninful and read their biodata.
What kind of people do you think
they are?

She must be orgonized becouse her book is
about tidying...

b MNow read the interviews. Then match
the questions to answers A-H. Use the
information in their biodata to help you.
A It's possible to find happiness

somewhere in the middle.
B Impatience. Though sometimes it helps!
el z o : '
farmity-around-the-age-of-three:
D ‘Kawail’, which means ‘cute’ in

Japanese,

Keep only the items that give you joy.

Of course. | work in fashion!

That | might lose my eyesight.

I ® Tmm

In elementary school, one day | opened
my lunchbox and it was empty. | was
devastated.

¢ Read the interviews again. Do their
answaers in any way confirm or contradict
what you thought in a? In what way?

d Which of the questions in the interviews
do you think are...?
= the most interesting
+ the least interesting

« too personal to ask a person if you
don't know them well

@ e Choose six guestions from Q&A to ask
your partner.

H Politely refusing to answer
a guestion
If you are asked a question you think
is inappropriate, or simply don't want
to answer, you can say, I'd prefer not to
answer that or I'd rather not answer that,
if you don’t mind.

) A tricky question?

y ‘Quastions are never indiscreat; answers sometimes are.d

question farmation
understanding idioms
and phrasal verbs

@ intonation: showing
interest

Oscar Wilde, Irish author

Every week the British newspaper
The Guardian chooses people who
have been in the news and publishes a
short interview with them called ‘Q&A"

M:rie Kondo was born in Tokyo. She was 19
nd studying sociology at university when
she launched a consulting business to help
people organize their homes. In 2014, she
published her first book, The Life-Changing
Magic of Tidying Up; it has been translated

into 44 languages and has sold more than 13
million copies worldwide. She is married with
three children and lives in Los Angeles.

1 What is your earliest memory?

£ [/PE 8088
2 What would your superpower be?
Helping people to find joy in their
lives.
3 Which words or phrases do you
most overuse?

4 What do you owe your parents?
The many items [ threw out
without them knowing.

5 If not yourself, who would you
most like to be?
A farmer. [ love growing organic
vegetables, especially carrots.

6 What is the most important
lesson life has taught you?

7 What do you consider your
greatest achievement?
It's still a work in progress,
but I would have to say organizing
the world. With all the KonMari
consultants around the world, and
those that read my books or watched the
Netflix shows, we are definitely making
a difference.

8 What has been your biggest
disappointment?

Adapted from The Guardian




dward Enninful was born in Ghana, and came to the UK

as a refugee. After working as a model, he became fashion
director of i-D magazine at just 18, and went on to work for
W magazine and US Vogue. In 2016, he was awarded an
OBE for services to diversity in the fashion industry, and the
following year he became editor-in-chief of British Vogue.
In 2020, he was also made European editorial director of
Vogue. He lives in London with his husband.

1 What makes you unhappy?
I'm a positive person, but | get twitchy when the clothes
aren't perfect in a shot.

2 What is the quality you most dislike about yourself?

3 What is your guiltiest pleasure?
Reality TV, I adore it. Love Island, Real Housewives,
Drag Race...

4 What scares you about getting older?

5 What did you want to be when you were growing up?
In my family, you can be one of three things: a doctor, a
lawyer, or a failure. I wanted to be an Egyptologist, but
things worked out in the end.

6 Would you choose fame or
anonymity?

7 What is your most treasured
possession?
Despite what people might imagine,
I'm not that big on possessions. My
London home is very minimalist.

& Have you ever said ‘I love
you' without meaning it?

2 GRAMMAR question formation

a @)1.2 Listen to some journalists interviewing a
famous actor who has just arrived in London.
Write down the four questions they ask.

b Answer the questions below with a partner.
Which of the questions in ais an example of...?
+ a question which ends with a prepesition

+ a subject question, where there is no
auxiliary verb

+ aquestion which uses a negative auxiliary verb
+ an indirect question

=% ¢ (® Grammar Bank 1A p.140

d (@ Communication Indirect questions Apics g

3 PRONUNCIATION
intonation: showing interest

a Watch Kat asking questions 1-5. pe

L
How do you know that she's interested in Jon’s

answers?

1 Do you have a big family?

What don't you like about the place where you live?
What sports or games are you good at?

Do you think you have a healthy diet?

What makes you feel happy?

oo W

b Watch again and repeat Kat’s questions with
interested intonation. Try to copy the body
language.

~Rea¢:tlng to what someone says -

A range of
Vocabulary,
Grammar, and
Pronunciation
videos bring
language learning
to life.

=
When you ask someone a question and they answer,
it is normal to show interest or sympathy. You
can use:
+ exclamations such as Wow! Me too! How interesting!
= expressions such as Oh, really? I'm so sorry.
What a shame!
= follow-up questions such as Why (not)? Why is
that? Why do you say that?

c om Now watch the five conversations.
Complete the expressions or questions that Kat
uses to react to Jon's answers.

1 Wow! That's a huge family.

2 ? What's wrong with them?

3 ! We could have a game one day.
4

! How long have you been eating
like that?

5 ? | can't think of anything warse!

d Watch again and repeat the responses. Copy the
intonation.

e Ask and answer the gquestions in a with a partner.

Use interested intonation and body language.
React to your partner’'s answers.

Information boxes
focus on how
language is used.

B p.774 Ask and answer indirect questions.

Grammar Banks provide
detailed explanations
and further practice.

Communication
activities provide
even more
speaking practice.




Engaging, fun
lead-in activities

Engaging texts
and topics
updated from the
fourth edition

4 VOCABULARY understanding
idioms and phrasal verbs

Applying for a job at IKEA
g Moake a chair and = _.
take a seat.

a Look at the three cartoons. With a
partner, explain the jokes. Which one do
you like best?

b Read the title of the article and the
introductory paragraph. Then look at the
four questions. Which one do you think is
the least awful?

¢ Read the article. Although the tone is
humorous, do you think any of the advice
is also serious? Would you use any of it
in an interview?

Vocabulary Banks
at the back of
the Student Book
provide further
vocabulary
practice.

d Read the information box. Then look at
the highlighted idioms and phrasal verbs
in the article. With a partner, decide
what you think they mean.

~ Understanding idioms and
phrasal verbs

Idioms and phrasal verbs in a text can
often be the hardest lexis to understand,
because even though you understand the
individual words, the literal meaning of
the phrase doesn't make sense.
First, look at the context (the other words
around it) and think about what the
meaning could be.
If it's a phrasal verb, the separate
parts of the verb can sometimes help
you to guess the meaning, e.g. turn
dowr.
If it's an idiom, think about whether
there is a similar expression in your
language. Work out what the key word
in the idiom probably is, as this is where
you will find it in a dictionary, e.g. the key
word in the idiom play boll is ball.

B Youve got a rather varied CY. Why have you

What's your

- < Sometimes | can

l /I | | be quite forgetful.
How long has thot "

heen going an?

L[ How long hos what

been going on?,

‘So..where do you see yourself
in four mitlion years?'

‘What kind of fruit are you?’

How to answer four of the worst job
interview questions

‘How do you feel your life has worked out for you so far?
Salem Pierce, a 30-y Id graphic designer from Ohio, was
actually asked this question in an online job interview. Worse,
the question invited her to post a two- to five-minute video
response. What other awful questions could you get asked,
and how might you answer them?

‘If you were a piece of fruit, what would you be?’

There is nothing worse than job interviewers who think that they are
funny and creative. These sorts of random questions are of course a
challenge, meant to unsettle you, and are designed to entertain the
interviewers rather than find out anything useful about the candidate.
Take a deep (but silent) breath, smile gently, and say, An apple.

‘What is the worst mistake you have ever made at work?’
Again, more entertainment for the interviewer. But you have to
play ball. It's a good idea to have something up your sleeve for
moments like this: for example, a couple of anecdotes, true or

false. (The same is true for another interview favourite: 'What is
the most embarrassing thing that has ever happened to you at
work?) So how about, "We had a big pitch to prepare and, in my
hurry, | thought | had to produce 100 copies of it instead of 10, so |
decided to stay late and print off all 100 of them, bound them and
got them ready for the morning. What a waste of paper!’ - etc, ete.
That should do the trick.

never managed to stick at anything?’

How to deal with this? Calmly reply, | am committed to
learning new skills and having new experiences. | have high
standards, and when | am no longer learning, | move on.’

‘What do you see yourself doing in five years' time?’
Are people still asking that one? | don't even know what I'll be
having for dinner. Do you watch the news? Where will we all be
tomorrow, in a week, next month? And you want to know about
five years' time? The best (and only) answer? "Well, with

any luck, I'll still be here doing a good job for you!

Adapted from The Guardian




Grammar and Vocabulary is
presented in meaningful contexts.

e Now match the highlighted phrases in d to their meanings g SPEAKING Spea k]ng activities
1-6. Which are phrasal verbs and which are idioms? build the topi
1 produce a physical documnent from @ Work in pairs, A and B. You're going to uridon the topic
a computer interview each other Lor a job as a managerd: and |anguage
start doing sth new in your company. Look at questions 1-14 an .
g : think about how you might answer them. input from the
3 be prepared to work with
someone in a helpful way, or do what someone wants b Now each choose eight that you think would lesson.
4 keep a plan or an idea secret until help you to decide whether your partner ™ o
you need to use it would be a good fit for the job.
. SOIVE_ Hie problem 1 Which one aspect of your personality
6 _ continuetowork hard at sth would you change if you could, and why?
f Do you think it’s possible to prepare for unusual 2 If you could have dinner with anyone from
interview guestions? Do you think they really tell the the past or present, who would you choose?

interviewer something about a candidate?
3 If you were an animal, which animal would

5 LISTENING you be?

4 What kinds of things make you angry?
a Have you ever had an interview for a job or a place on a

course? What kinds of questions did they ask you? Did 5 If you had to spend the rest of your life on
you get the job or place? a desert island (with plenty of food and . .
water), what two things would you want L|stemng taSkS
b 1.5 Listen to four people talking about a strange g to hava with you?. develop students’
question they were asked in an interview. Complete R . ]
questions 1-4. 6 Which TV or film character would you listening skills.
most like to be?
What st ti How did t What h ed
the; asm’ S a.:::fg:? = in the em;_l:n 7 What's the best {or worst) decision you've
ever made?

1 If you could

& If | came to your house for dinner, what
would you cook for me?

- with

9 Which three adjectives describe you best?

from the past, who would

you choose and why? 10 Who do you admire most, and why?
2 Do you 1 If you could be a superhero, what would
# a your superpowers be?
?
Are you 12 Tell me about something in your life that
planning to you're really proud of.

2
13 If Hollywood made a movie about your life,
3 Do you still who would you like to see play the lead
role as you?

14 If you could have six months with no
obligations or financial limitations, what
would you do with the time?

4 _ ¢ Ainterview B with your eight questions.
Pa—— B be imaginative and try to give good
would you reasons for your answers.
like to be
reincarnated as? d Swap roles. Then say if you would give each

other the jobs and why (not).

o—
¢ Listen again. Then complete the information in the chart. 7 WRITING an email job application

d Which of the questions do you think were acceptable to @ writing Bank 1 g.72 Write an email @ ertmg' Bank for
ask at an interview? applying for a job in sports retail. every File




English File talks to...
features exclusive,
unscripted interviews
with experts in their field.

Focus on multimodal
features from the
interview

Focus on
authentic
language from
the interview

nglish File t

Loaking at language

#o Phrassl varbs
Aasmah Mir usas a ot of phrasal varbs, some of
which arm gute unisusl

1 THE INTERVIEW
Lead-in

a TR ook at soma extracts from the
imtorvie and gusts the miasing vecb. Then
waitch and check.

YT wiatch tha load-in ta dn interview with Aasmah Mir 1 ez re nice peopls, and thay'a noe “ ”
wihat infarmation del you find out about her? Given her job and wer P up in any way...
exporience, do you think she will be a good interviewse horsell? 2t thay're talking In Jurgen ,m.,,m ( )
o have to be able to ¢ heaugh
Part1 © ‘Watch again. Then mask the sentences T (rue) or that... H
¥ (falue). [ 't quite thirk our iy n rl
» SEEIED watch Part 1 of the interviaw. Then L 3 1 dan't quite think sur audience are going U SC pted

o wnderaeand all those words, 80 If you
could just b it down &

1 Aasmah Mir somatimas dossn’t foliow her intervies

AT e topies 1-4 i th order Axsmah Mir

takks about tham,
[ her interview with Scottish TV
[ winar she thinks abeut ‘Leusual’ questions in

Dlan because the interviewes says somathing
esresting she wasnT sxpecting.

Soree peopls think that you shoul
2 Iiterviewbe bocause Than the

T b e i B
Ve wan't be

¥ou raally don't wan to talk about b
you, which i & bit weird because this is the
an o talk to me

Conversation

videos

e Thing youve €
ot inturiows ory itaraszing about?

what she did after unhvrsity 3 She eometimes has o 18k politicians o use simeler 5 Sut sametimes e communication of It
the kind oF child she was tanguage to make thair polnt.

es, definitety

b Wazch again. Mateh the sentence haboes,

, ».
b Watch again. Then, with a pastner, try ta * gt P iy o T Mlice  Aditting you can't g somathing i OK ¥
remembar as much as you can about what she ' I s Franch
. ar sha hGhIGHES tha fACt ThAE hy SORT wam 25 N T Alis  If you say you can speak Franch on your
said about each topic in & A « extracts again and match the
s3] Tl about the dutfect. phrasal verbs 1 thair mesnings. o E\;::‘m can't, i
Part2 4 [ get past sth that's in the way In arder 1o ol
2 A 2% s P 4 Sarsh  if apeaking a lan santial &
» CITEED warch B [ dnvide sth into parts to make &t sasier to _J‘;‘" NG Uecs. ves o e

Part 3. Which twe understans

5 Debble if you e and say you can da something,

typas of poople € [ duliberataly muks sk make o mistake

doas Ansrmush Mir o [ appesr ,.:9....; o s TV or radio & Debble If you don's have many hobbies,

find ditficutt to programme B8 not vary impertant for the jon

Entarview? Wha £ [ make sth shorter by leaving cut the 8 [ you will Rave wasted the interviewsr's time and

did she really snjoy parts that are less important hvans a ad Impresaian of youe

Entarviewing? © [ it & good idea to axaggerate a bit,
b Watch again and chock. Then complote the Reacting to the interview o s are prepared o bearn.
& Look ata list of things that a good intarviewer e o - et i »

santences, £ 177t might be expensive fos the company when they
Fts 1o de suring an interview. With & partne, rid " Talk to a partnar i

1 n interviewn, some politicians only want to talk discaver tha truth.
(g YOO Beys ouita about... e yuoulc you kbt Al 1 ¥ 0 weudn't say | eould do it
1 [0 have dewe & tot of raseareh in sdvance 5 ot i b G thera any ane thing she talked about that s
2 | listen to what an interviewss siys Decass you particularly remember? ® ‘Watch four oxtracts and notice how the
3 [ not inteerupt an intervigwes oo often . + Do you think rewsdiys mest peapbs know spoakirs emphasize things. Which axtract only uses F

i e SN o otk s mosgeia eshars nphasize oCus on

4 71 be able to change dirsction during an 4 Sha ioved it when her favourite Intervirwas said, unhvartity? 0o they tand to chocse & @

P [
mterview [f necessary § Her advice for halping nervous Interviewees is. subject to stady because it will halp them

8 [ rapeat 3 question or go back to a subject It
th interviewse dodsn't wank to answer a
quasticn

ORI weaterr part 2. Tick () tho things that

Aasmah Mir betieves make a good interyiewer,

the vides. Can you explain what they mean?

Grachiate traimes talk sbis Gnguage (diam)
e b an easy ride (dfom) jargon
stay on your brief (o) delimry be self-deprecating

whe: wruld you chagse and why?

@
| thinik it & teribla, teerible iden o wvn

4 Debble __you shouldn't outright lie because you wil
et caught ous..,

d Naw, in groups of three, have a conversation about

authentic

& 77 be aware of how long you have to da the 1 get & spactfc jot? 1 Alies i
et Read « Would you ke attracted 1o  job i A

& [ ke nice te yeur interviewss ing on screen ity grrsecy k 3 Mlice .you've just made yourself look really, mally I f

7 [ enaken wure that intervirens use [anguage In pairs, look at some words and phrases related to a «  you could ingarview s 1aSn0uS DEFSN, wlily. aﬂguage rom
that the audience can undemtand Sarpir i josmvaliem and i that you read in o : o 3 Sarah (e definitely exaggerated on a Cvi

the conversation

the quastion in &,

V4

Review to be done
individually or in pairs,
in class or at home

The left-hand page revises
the Grammar, Vocabulary, and
Pronunciation of the previous Files.

The right-hand page
provides a series of
skills-based challenges.

&

igets  bag for my birthday
3 Bosutif beather talian & Rallan beathar boautiful
£ Dasunif Malian lasnar

VOCABULARY

2 Completn the compeund adecthme.
1 My boes is very bad-
‘whang, he starts shouting at everyone.

When things g

& Eircldthe word with a different sourd.

& sche choke checksd matehes

unconecious rash fashion ssedn

g

jury striped sk blisser

B Undsriing the main stressed syllable.

1 inkereidiisty 4 pwinimin
3 Big-ihesided 8 fashoramie
3 anitionics

b which his faveurits team was
& who b favuuite superhers wid

T I the Piuss whero Harry Qrew up, ther [a & ghost
which
& allof har famity have sesn
© all of har famity have haand
& all of her famity sra afraid of

3 Main gave her lictie beothar first sid whan

ot a1 home

2 movery ~mipxted. | 160 10 forget things. had him & the head
3 tox rareer pa " ﬂ aliaro B ks : sota and et himan? .
b
s . mu—mhmwum-mm&m
i 5 MWT coun u st toose nd 3 food snd
& eraked hirs Laugh & lot wery conkrofied”

andibayond bt many ienlist werry that g haud g

of space travel.

GRAMMAR - Wis words forthe defiiions. Can you understand this text?
16l {vwet bo tome biood from an injur
& Complete the sentonces with ane ward. i o) o s i F;‘ﬂ:" a Fead the articie once, Do the scieetists who have
1 What wene you and Saah Talking * it poset e il 4 studied Scort Kelly agree sbout the effect of spacs
. ’ r he hurran body?

/50 e W bar Lot Tl youl 1o {noun) & piece of cleth used ta tie Faee

Tty Fathar loves cpers and 30 e Found & part of Ehe body that has bean hurt B R the article sgain and choose a, b, or &

43 fvebmen o ndatce 4 Wpce & pan 1 ot of yinr teath 1 Seierivts expectad that, aftes apending & year i Astronaut retumns from space

you? ' free 1o go % Yool A OF o Sg3ce GAHT By space, Seatt Wally woud
5 J\"\a( nave you dning Enoe Last weak? an finess or siergy 3 mmort inteimigent younger than his twin
. B talier and Ugnter,
b Eircinia, b, or e & Tirclgithe comect varb o verb phrase. & younger. [

1 Gould you tell ma what e 7 1 8 b J Feol i diry. | rered 1o 87 dirwn 5 Taloimaran vt [ = u E m- k
3 thabuslesves b beavos thabus 2 S bumt / sprained har ankda when she was ogglog. s ugeing W the clfe remilned en it G il ciry Xa type tasks
 doas tha bus laave ¥ Frwas 80 hot I the reom that1 ety finted /. chobwd, b eadation.

2" Ve il plopla._ 1S onpuibn, 4 Tris cansgan doess's fi / sult me. It 3 14T 100 big. 5 N RO
I 5 Canlgoin jeans? | don't beel Uia getting dressed / .

3 v not st much, ke the s hangert. Cranges

L :'v»yn:: bttt - o etk 4 Firchaithe word that Is aiffersnt. £ ot b able b Travel further than Mars.

® you call mat | amiped spotted loss  paermed % S e - ur
y e r Apce. astronaut.. e
o4 o Mty g u:':"'x od o Tk coton fu smaer 3 are madn to e the gyt ‘tation. Scott's body had become younger. - ~
et vt ek 3 eollse slseveiess hosded long-sleeved I awarciss more than when the, "

& My parents are Bath Blonde but my Maters " " - © are not slowed 10 eat whatever thay like. Telormeres ane the

a0enT B ant e are L A e VOX le)
5 fashiorable scruffy stlsh o p p

& thiea cups of coties atrmady this moming. . S ged Can you understand these people? L
arvebesnhaving B fvehad ¢ | have # Complste the sentences with ona word. . . . h

it R ieeten S 1 My et had vary had s Last wéek, Bt shw's e o oo A0 e kb interviews wit
4 e eversesn b e never seen . i
ke e 3 Pease o tha coeh oot thers i s | |

@ ey e e s, 3 g v ok 3 % e bobx real people
= & i 4 Do we really raed to dress tor tha iy astromou's bekomere, ot Esnger il he

party tongre? baetore shyking back. again after refurmng b Earty.
& e s asinaing R PRl Wl P erhmigto expose students

B by i beougnt me back s ___ plate from Valencia il A o Wy e il U o S i e AR A s
i Langs Pabubsst fiosry B Tabasdius flowary lirge e i of the igeing process. However, Usey are Mo strongly to arange Of
& fubuicus largn flowsry PRONUNCIATION & whethar b liked working in restaurants g

accents.

Christoghir e
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andmare
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The Grammar Banks provide a single,
easy-to-access grammar reference section
to provide further grammar explanation
and practice.

Extended grammar
rules for every lesson in
the Student Book

A focus on meaning, form,
and use in each Grammar
Bank section

s “\
ammar Bank ymar Bank

Example
SentenCeS question formation auxiliary verbs

. . 1 How ling hawe yeut Dean waling? @ra Indirect questions 1t b v s vty Qe - Ve ume ausiary verta (00, hove, #1c.) o madal verbs foon. must. et
with audio A ou s S e e ittt e

. B - v s v g e [of peforei 3 Wit 55 arsd rether T Say DAL SOMESE 0f SGESNing 4 The same.
pro\/lde context B e iy W e trncs qumations e v i T sk queton it e e 3 + ausiiary + SUBIE 10 Apand 10 & sTULeMESt with & oaithe
3 Wit arm thy

5t and it + Badry » ko o resgona
odlcoesibits iy e 735 o think. 7 D o bl abind o o

W et bag botorg akevfiets
and focus on el e oy il 08y v 1y e S —

i H & 3 torempond 0 3 etatement and say that you jor somecne or
pronunCIatlon. Vet (e, hrvn. it pour e et scmetiog) see ditfarent.

w?wmwwm 4 20 ke ‘Taply queETIons’. These oiten show inerest of surpeise.

‘the pressnt and past wl\ we adld the

auestion)
: . 5 50 sher eenphasis i 8 i sestence, of1en whes you WAN to
- e do wabjac. :ﬂ”‘::""";‘:‘.;"“’“"m‘ iR By Conoradict what somebady ays, With Tha Dresent | past simgle, we
2 i o adkd o cloms { i b
¥ wain e aue yout
y ‘ i o frodpicipies 3o i SN 0. hrvm, undl, tha sy varts i ressad and mot comtractad.
someshing i . you = — o & tocake tags, e s & pesiths wilary with 4 negative

quetion
5 e I oty o gt Ml * ¥ous can ube If b whather in Guastions without & question ot Al & egative ausdlary mith & posltive vt
otent 3

= Questien tags ean alsa be used B chck sormathisg yin thnk is trus,
laMbamwhﬂMnNnn,mmlmlnllmMm
Figing intanazian, s in & ramad yes | 50

Common errors e ~ e
alling intoenation, L. the vosce Qoes down,
=g AI'm thinking. I What shout®

S ol e ol et
are highlighted.
A Whes whe [ what [ wiich, wte_ i the sbject of questions.

quastions.
Thie woer ariter of indinect qpesions i s after;
\ N The prasent of past simede, wa 9o ube oo / o, 5.
i et et et

0 e . A o el e i L et
3 ot rmvemnt, 8.3 Cot revmeer whare | (0% i
o,

i, . 1 wandes iy Dhey GV come.
W wrste T MGT

a Complote the mini-conversations with an awiliary b Complete the conversation with a suitable
A D10 Ao, 4.3, P Al £ Khoww s £ e g o modal vert. auxiliary vorb,
& Wou 't rampemer 3 by coffen & You'rs Tom's sistes st yout
B 1o rermamar, It's in the cupboard. i
Order the words to make questions. b Complets the questions with the words in LR AT oA o oA i A s greatclub, * it
R Brackees, PEp i i B Well. it's O, flut 1 doni't Sk the music much.
. Viiny cam't you come tomerorm Wivera did g 50 on holiday Lase yaar? {you § o T A JOUT | v I v rorvar s hass bafore.
TWO pract|ce 11 Shoud her tell | fest how 7 3 :wﬂ:‘:" = eusrcine? P wmm:,n«hla(uululmc’ B hsither 1.1 darft go clubksing very nften.
2 frend known long Best Rae Hew you s " s [] e i1, bt it ien't my favourite. A ont T In fact, | wsually ga
. Pl 2 wna Olfver Twiha {write) 4 A |m.u-nu.= 0 2w ol e
exercises 2 1) when you vn sae leswes Eh 3 Could you tell me how minth H W B AT S PE—
Coud me T {this ook / costy — m‘."wm“"w wookna
for each A et Whes ahow il -tinkdog ¥ A Lewis st Wity ey car " e | thaught he veia arrhing toduy. A le-a!(mywu'rmlmmdwnu'yllﬂ
5 ar do weekand you What dong the ke 7 this mrning. (§ J park) & & What did you think of the fien? Baturday. Why "
W s WL Jana W (8. s § our Trip b Paris Lt weekend? B Ton Uked it but | 1 theught it was W wm-.mm mu. Late becauss my
Grammar Bank iy a7 e e e
T pou time Hm keew finishes Do what © What ki of weark T fycaar sitar | doj T A mpnaam! Lkt e A OF, that's why | dhse's soe you. | left sy,
he 7 wno the Last Biecult? {eas) L ik oo Shet JusE dossnt want 1 8 1 fancy & drink, I'm realy thirety aftar all that
& class studerts postertay 0 many cas 8 Do you know what time n wou- wiEh you. daneing
Wow * Saturdays? (the swimming poct / open) 8 A Are you & vegetarant A Ga® 1. Let's o £ tha bar,
® you mmembes iz whera Do the 5 wny the prasent you gave hert B Fes, am, and so my boyfriend. ©
- (e sinter | not ke 9 & Voull rermarmbsse b eall e, youl
10 Fousewsrk famiy In Who your the dors T w iy yout musis 8 lewd? | can't B vex, of couruat
concentrate. (you | have te) 10 1 paally wart £ g5 1o Egyet, but my partnar
Qps He hates the beat.

a Fa

Activation activities
provide further
practice of the
vocabulary.

Vocabulary Banks
allow students to revise,
review, and extend their
vocabulary.

Writing Banks in every
File develop students’

writing skills, covering a
range of writing genres.

Aplan / write /
review approach in
each Writing Bank

Weather

F 1Writ’ihg‘" Bank

1 An email job
application

1 What's the weather like?
a Put the words o phrases in the correct place in the chart,

el 2ar0 ke ‘el bgiling by Ereezs .\.«4 chilty (UK cood fusl] damp ey gilzziing
freszing ffrizm bumid fHcmsd; mild fmak P/ Dwith rasn)  shawes [Tasa) _ waim fwam/

Subject: ngpuc.amnfors:m Manager pesition M

o mmumlou-w.:m

5 e (pteanart | & M8 Doars Tan
and ot ool Y
a5y for tha position ol $4are Man
PR e
{a pleasantly high 1 Thes'sa y
temperature) {8 lght wind) ety
" -
Aftee geadustiong
1 mered il
] i e,
b Complete the sentences with fog. mist, and smag, . press o
har the vesatier's oty or sy, or Ehare ey, b iUl 1 wee o JEwCh s kay agun ) . -
eVt usually wery thick, and it often Dccwrs in the mountaing or near the sea, - 3 conmcer
' s thicker. and can be found in towns and in the country. . mﬂ"‘:::""' Thaanie e foe v b
) s caused by pollution and usisally scewns in big eities, : . Kind regarde
fre Lim
© @43 Listen and check a and b
2 Extreme weather 3 Adjectives to describe weather a Foad the job advertisernmont and Eric's smail. Answr the quistions, d You s going Lo wiite an emal

o apply for one of the
in the advertisement. with a

1 What three menmiorad in the
2 Wiere in the el does Erie mensien each ol requirement?

a Match the words and definitions. a Complete the weather forecast with these
adjoctives.

filizzard fokzed] drought (dany flood [T

b in arel [ for, and
Fuail el Baatwave chwes|  huricare faiias) Dright fovart)  charegeatie [Hemdsabl ,“.u SR pe I A L e mwrnmm
linhtning fuiny’ monggon Merwsy Hhunder By’ chodr N Dy vl (i sy I i s atot of (paragraph 3y g
z e Fsekl] (= pot ety to change] 2 mest imporant snd 4 atche present time (paragraph £
1 bsstwsw (noun) a period of unusually ot weather wtrang feond  gnny Ca thick B sericus (porogroen 2 & valuabis person or mhing (poragroph 5) ® Plan the contont of your omad.
2 {nausi) & long. usually hot, dry paried : bz e
whr thees s Stabe of mo fain b the riaeth of Engiind and Scotiaed 1t el by very & Look at the d comy witha L anch of tha thees job
3 {naun and vert} small bals of ice that i, with Yay ":‘nﬂ* i T 1 word from the list. s
ey ales be * ' e il i e the cousts = -
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The role of video in

& language learning

Introduction

Video viewing is increasingly becoming recognized as a fifth
skill’and is a hugely important part of the language learning
classroom. It has become a predominant medium in how we
receive information in today’s world.

Video is not new in language teaching, but it has been

seen as primarily a listening skill, where students have

often been asked to watch a video and complete a written
task whilst they are watching the video, which checks

their comprehension of what they have heard. While
comprehension is still very important, the visual and viewing
aspects of video in the classroom have not always been fully
exploited.

The approach to video in the classroom nowadays is
changing as we understand that students can benefit from
engaging actively with it. It should be an integral part of
teaching where students can participate in a multi-sensory
way with a variety of information, have greater interaction
with the content, and thus facilitate their language
acquisition and confidence to communicate.

The benefits of using video in the
classroom

Motivation and engagement

Most students respond well to video and can find it more
engaging than text or audio as a medium of instruction, so
video can help to keep students motivated and focused.

Providing a context for language input

Video helps to contextualize new language, such as
vocabulary and grammar, as well as more complex aspects
of language, such as register and formality.

It's also hugely beneficial for modelling non-verbal
communication. Video can give us the opportunity to
observe non-verbal communication: the way people use
their hands, bodies, and facial expressions to communicate
in different contexts, something that would otherwise be
very challenging to teach in the classroom.

Language practice

Videos can provide us with models of the target language
in conversation that students can follow and then
personalize for their own practice, perhaps creating videos
of themselves using the target language and sharing them
with classmates.

Skills practice

Watching a video provides more information than simply
listening to an audio. Providing a balance of video and
audio allows students to improve their ability to understand
what is being said in real situations. Similarly, watching
people speak will allow students to improve their ability to
communicate effectively.

It's important that students are given the opportunity to
develop their viewing skills, so material should provide
activities that focus on what the students can see as well
as hear.

Achieve learning goals

Videos are an important part of a lesson and provide variety
to help learners achieve their learning goals. There should be
a clear reason for using video in the classroom. It shouldn't
be used as a reward’or an add-on at the end of term but
must always have a clear purpose.

Multimodal learning

Many videos that learners encounter in real life are
multimodal. Multimodality is where there is the use of more
than one mode of communication in a visual text to create
meaning. Including some multimodal video in the classroom
helps learners to develop their English both inside and
outside of the classroom.

Cultural aspects

As English is an international language spoken in different
contexts around the world, each with their own cultural
appropriacies, video is often rich in cultural information
about the way people in different cultures live and interact.

Integrating videos into a lesson

In English File fifth edition, the concept of integrating a range
of videos into each lesson enhances the learning experience
for students. When teachers incorporate viewing into their
classroom practices, it is of vital importance that viewing
does not seem radically different to their current teaching
practices and that both teachers and learners are aware

that understanding the viewing process is as important as
understanding the listening and reading processes.

To encourage learners to become effective active viewers,
teachers could use the following procedure:

¢ Before Viewing: learners prepare to view by activating
the prior knowledge they bring to the study of a topic
or theme (their schemata), anticipating a message,
predicting, speculating, asking questions, and setting a
purpose for viewing.

¢ During Viewing: learners view the multimodal text
to understand the message by seeking and checking
their understanding by making connections, confirming
predictions and inferences, interpreting and summarizing,
pausing and reviewing, and analysing and evaluating.
Learners should monitor their understanding by
connecting to their background knowledge, questioning,
and reflecting.

¢ After Viewing: learners should be given opportunities to
respond personally, critically, and creatively to multimodal
texts. Learners respond by reflecting, analysing, evaluating,
and creating.



edition

English File fifth edition takes the principles of using video in
the classroom, as seen on the previous page, and embeds
them into the lessons throughout the book.

Look out for the Video icons :.‘ in every File.

There is a lot of variety of video type and also of how and
where the videos are used. The firm principle is that video is
used to enhance a lesson in the natural place it works best,
rather than sticking to a rigid formula with video tagged on to

the end of a File.

Watch a conversation and answer
the questions.

Grammar videos

The use of video brings situations

to life and provides engaging
practice. Students are exposed to

real language in meaningful contexts
which are used to present or practise
target language through dramatized
conversations, games, and quizzes.

A drama class

Dramas

Short dramas, dramatized
conversations, and comedy shorts,
present or practise grammar and
vocabulary and develop listening
and viewing skills.

Aasmah Mir Journalist

' \ '
1 What's the first thing you should put on a burn?

Do the first aid quiz with a partner.

Vocabulary videos

Video helps to contextualize
language through carefully
selected images and clips that are
visually engaging and motivating.
The videos include clips and visual
prompts, games, and animations.

The mystery solved?

Documentaries

Information films, documentaries,
and biopics in a range of styles,
with videos from around the world,
develop listening and viewing skills.

Colloquial English videos
Each Colloquial English lesson
features an exclusive interview
with an expert in their field and a
group conversation.

These videos expose students to

authentic, unscripted English with

a focus on elements of natural
language.

Video in English File fifth

The three key language elements of the course are Grammar,
Vocabulary, and Pronunciation, and the video content sets
out to help students learn and practise these elements as
well as developing their listening and speaking skills.

The video content in English File fifth edition also develops
viewing skills, with tasks that focus on what they can see,
body language, and other non-verbal communication.

Types of video in the course include:

Practise the difference between
the sounds.

Pronunciation videos

These videos focus on contrasting sounds
and intonation. Pronunciation videos

are embedded within many lessons and

a full set of Sound Bank videos can be
found in the resources section on Oxford
English Hub.

Watch and answer the questions.

Vox pops

Vox pop videos expose students to
authentic content and accents from real
people around the world and provide
stimulating examples of language they
can relate and aspire to.

Joseph Coelho Author



English File fifth edition has tasks and teaching notes for every
video. For example, with grammar and vocabulary practice
activities where the video contains visual prompts for words,
phrases, or sentences, the Teacher’s Guide gives instructions
as to how to use them in class. However, many of them can
be used in other ways, depending on class numbers and
what kind of practice you want to focus on. The following
are possible ways to get the most out of the video material
in English File fifth edition:

e Written and oral practice
e Using subtitles
e Alternative video suggestions

Written and oral practice

Written practice

1 Ask Sts to work individually, or put them into pairs or
teams.

2 Play the video once the whole way through.

3 If the activity ends with a grid showing a still image of all
of the clips within the video, pause the video there, and
give Sts time to write the answers. You may want to set a
time limit.

4 If the video does not end with a grid, the second time you

play it, pause it after each clip, again giving Sts a time limit.

5 You may want to ask Sts to spell their answers.

Oral practice

1 Play the video once the whole way through.

2 Tell Sts they are going to watch it again. Pause the video
towards the end of each clip and elicit the answers orally,
either from the whole class, or individual Sts.

3 Make sure you correct any pronunciation errors.

Using subtitles

Subtitles are being increasingly used by native speakers
globally even when what they are watching is in their
language. Reading English subtitles while watching is
something that will benefit Sts'reading and listening skills,
so there may be occasions where you may want to have
them on for the second listen. Where the aim is improving
their listening skills, listening again with subtitles is a way of
allowing Sts to confirm what they understood, and also for
dealing with new vocabulary or pronunciation.

With a listening where you feel that the speed or accent

is making it especially challenging for your Sts, having the
subtitles on is a way of helping them to enjoy what they are
watching, and to show them how watching with subtitles
makes video that might otherwise be above level more
accessible.

Subtitled videos are all available to view on Oxford
English Hub.

How to exploit video in the
classroom

Alternative video suggestions

Once you are familiar with the way a video works in a lesson,
you may want to try exploiting it in different ways, or to
reuse a video for a different purpose. The following list of
tasks are things that you might choose to use with different
videos.

Create your own voiceover

1 Ask Sts to work in pairs or small groups.

2 Explain that they are going to write their own voiceover
for a video (or part of a video).

3 Play the video with the sound off and ask the Sts
to write the voiceover for what they see on screen.
(You could ask them to focus on sentence stress and
intonation.)

4 The Sts then become the narrator. Play the video with
the sound off but with a student narrating the video.

Watching with the sound off

1 Play the video with the sound off.

2 Put the Stsin pairs. Ask them to write five questions
that they want to know the answer to, based on the
visuals they have seen.

3 Elicit some ideas and write them on the board.

4 Play the video again with the sound on and see if the
Sts can answer their own questions.

5 Ask the Sts to share the information from their
questions and answers.

Order the events

1 Before the lesson, watch the video and make five or six
screenshots. Make a handout or a PowerPoint slide of
the screenshots in a random order.

2 Distribute / Display the handout and ask Sts to
discuss what the video is going to be about.
For documentaries, you could use the screenshots
to ask Sts what aspect of a topic the documentary is
going to cover.

3 Ask Sts to put the screenshots in the order they expect
to see them.

4 Compare their ideas as a group and then play the video
to check them.

5 Extension: After you've done the Student Book
exercises, ask Sts to use the pictures to summarize the
video in their own words.



Predicting interview questions

1 Choose an interview video. For the Colloquial English
interviews, watch the lead-in as a class; for other videos
without a lead-in stage, tell the Sts a bit about the
person they are going to see interviewed.

2 Put Sts into pairs or small groups. They work together
to come up with some questions they would like to ask
the interviewee.

3 Watch the interview and check to see if their questions
came up. If so, discuss how their questions were
answered. Did the answers surprise them? Were there
any particularly interesting answers?

4 If their questions weren't asked or answered, ask Sts to
research the answers and bring to the next class.

Write your own questions

1 Explain to Sts that they are going to write the
comprehension questions for a video. This works well for

documentaries but also can be used for other video types.

2 Put Sts into pairs or small groups. They need a pen and
paper.

3 Play the video once. (You can pause at various points in
the video if necessary.)

4 After the video ends, allow five minutes for the Sts to
write their questions.

5 Then swap questions with another pair / group and try
to answer them. Play the video again to check answers.

Character descriptions

1 Choose a video with more than one character. This
could also be one scene or an image from a video with
people in it.

2 Ask Sts to choose one character and to write down as
much information to try to describe their character as
possible (e.g. their age, family background, personality,
how they are feeling, etc).

3 Put Sts into pairs or small groups. They read their
descriptions and discuss if they agree or not.

Pause and predict

1 Prepare by reading the script and choosing a few
places where you could pause and ask Sts what they
think happens next.

2 Put the Sts in pairs. Play the video and pause on the
first screen.

3 Ask them to predict what they think is happening and
what is going to happen next.

4 Ask for ideas from a couple of pairs.

5 Play the clip and ask the Sts if their predictions were right.

6 Play the video and pause on the next screen. Ask the
Sts in their pairs to discuss what they would like to
happen and why.

7 Ask a couple of different pairs for their predictions.

8 Play the next clip and ask the class how many of their
predictions were right, and so on.

Predicting images

1 Focus on the title of a video that Sts are going to
watch.

2 Put Sts into pairs and ask them to predict five things
they think they are going to see in the video.

3 Elicit their ideas and write them on the board.

4 Play the video and tick or cross their suggestions. See
if any pairs predicted five correct images.

Describe and guess

1 Ask Sts to work in pairs or teams.

2 Student A watches the video whilst Student B (or the
rest of Student A's team) face away from the screen.

3 Student A has to describe what they see on the screen
without saying the word (e.g. the sky has dark clouds
and there’s a flash). Their partner / team has to guess the
word (lightning).

4 Award a point to the first pair / team to guess the word.

5 Change roles so guessers become describers.

This game works well with the many vocabulary videos
in English File fifth edition. The teacher can also indicate
which word the describers are not allowed to say.

Memory / Observation

1 Play the video.

2 Tell the Sts they have to remember as much detail as
possible.

3 Turn off the video and ask Sts to write down what they
can remember.

4 Put the Sts in pairs and ask them to compare lists.

5 Elicit feedback from the class.

6 Show the video again and ask Sts how many of their
observations were right. Did they miss anything?

Write a summary

1 Tell Sts to write a one-paragraph summary of the video.
(You could set a word limit to add to the challenge.)

2 Ask Sts to work in pairs and compare their summary
with a partner.

Memory test

1 After you've done the Student Book activities with the
Sts, tell them you are going to do a ‘test’.

2 Ask Sts to work with a partner. Ask them 5-10
‘observation’questions about the video, e.g. What
colour was the man’s shirt? What was the woman
drinking?, etc. Or get the Sts to write the questions
themselves.

3 Sts should discuss the answers with their partner and
write them down.

4 After you've asked your questions, play the video again,
and ask Sts to check their answers or go through the
answers with the Sts to see who were the ‘winners.
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[ question formation
I understanding idioms and phrasal verbs
[ intonation: showing interest

Lesson plan

The topic and the grammar focus of this first lesson is
questions. Even at Upper-intermediate level, many Sts still
have problems forming questions correctly. This lesson
revises all aspects of question formation, including indirect
questions, negative questions, and questions which end
with a preposition. By the end of the lesson, Sts should be
forming questions more accurately and more confidently,
and we suggest that from then onwards you insist on
questions always being formed correctly.

The lesson has two distinct halves. In the first half, Sts read
two interviews from Q&A, a regular feature in The Guardian
newspaper, with the tidying expert and author Marie Kondo
and the fashion director Edward Enninful. They then focus
on the grammar of question formation. This is followed

by Pronunciation, which revises how to use intonation in
questions to show interest.

In the second half of the lesson, the topic is job interviews
and the kind of ‘extreme’ questions which some companies
now use. Sts read an article with tips on how to answer these
questions, with a vocabulary focus on understanding idioms
and phrasal verbs. This is followed by a listening where Sts
hear four speakers talk about strange questions they have
been asked in interviews. In Speaking, Sts role-play extreme
interviews and write a question of their own. The lesson
ends with Sts writing an email applying for a job in sports
retail.

If you would like to begin the first lesson without the book,
there are two photocopiable first day”activities on p.177 and
p.200—1 (instructions p.193).

There is an Entry Test on Oxford English Hub, which you can
give Sts before starting the course.

Video material
Pronunciation — intonation: showing interest (Parts 1-2)

More materials
For teachers
Photocopiables
Grammar introduction p.171
question formation p.172
Communicative Tell me about it p.200-1 (instructions p.7193)
Ask me a question p.202 (instructions p.193)
Oxford English Hub
Entry Test
For students
Workbook TA

Write the quote at the top
of p.8 on the board and the name of the person who said it,
or get Sts to open their books and read it.

You could point out / elicit that Oscar Wilde (1854-1900),

a playwright and poet, is famous in particular for his novel

1A

The Picture of Dorian Gray and play The Importance of Being
Earnest. Elicit / Explain what indiscreet means.

Get Sts to discuss what they think the quote means, and
whether they agree with it.

1 READING & SPEAKING reading to confirm
hypotheses

a Focus on the photos and ask Sts if they have heard of the
two people, and if they know anything about them. Elicit
any information Sts have, but if they don't know them at
all, don't worry about it.

Now focus on the task and elicit what biodata means.

Give Sts time to read the first paragraph in each article to
find out a bit about each person.

Put Sts in pairs to discuss the question.
Elicit answers from various pairs.

b Focus on the two interviews and ask Sts what Q&A means
in the title (= Questions and Answers).
Give Sts time to read the interviews and match the
answers A-H to the questions. Point out that the first
one (C) has been done for them. You may want to
elicit / explain the meaning of joy.
Get Sts to compare with a partner, and then check
answers.

DUGIVEHOINE Before Sts read the interviews the first
time, check whether you need to pre-teach any vocabulary.

ANSWERS

Marie Kondo

3D 6E 8H
Edward Enninful

2B 4G 6A 8F

¢ Tell Sts to now read the completed interviews to check
their assumptions in a.

Get Sts to compare with a partner, and then elicit ideas.

Deal with any other new vocabulary. Elicit or model the
pronunciation of any tricky words.

d Put Sts in pairs to decide which question is the most and
least interesting, or too personal to ask a person whom
you don't know well. You might want to tell Sts that they
don't have to agree with each other.

Get feedback from various pairs.

e Focus on the task and put Sts in pairs. Give them time to
choose their six questions.

Now focus on the Politely refusing to answer a
question box and go through it with the class.

Elicit / Explain that these answers should be said very
politely, as normally, whoever asked you the question
didn't mean to be rude or intrusive.

Get Sts to ask and answer their questions. Encourage
‘questioners’to ask for more information where possible.
Get feedback by asking Sts for any interesting / funny
answers, and deal with any vocabulary problems that
arose.



DIV Demonstrate the activity by getting
Sts to choose questions to ask you. Give full answers and
encourage Sts to ask follow-up questions.

2 GRAMMAR question formation

a @ 1.2 Focus on the instructions and make sure Sts
understand the situation.
Play the audio once the whole way through for Sts just to
listen.

Now play the audio again for Sts to write the four
questions. If necessary, give Sts the first word of each
question: What, How, Don’t, Can.

Get Sts to compare with a partner, and then play the
audio again if necessary.

Check answers, eliciting each question onto the board.

ANSWERS

1 What brings you to London?

2 How long are you going to be in London for?
3 Don't you like London?

4 Canyou tell us if there's any truth in that?

D1.2

(script in Student Book on p.129)

J = journalist, C= Cindy

Js Excuse me..., Excuse me..., Cindy..., Cindy...

J1 Just a few questions...

C OK, OK, but you have just one minute.

J1 What brings you to London?

C I'm here to accept an award and do some interviews.

J2 How long are you going to be in London for?

C Just forty-eight hours, then I'm flying back to the States.

J3 That's a very short stay. Don't you like London?

C Ilove London, but unfortunately my new movie starts shooting
on Monday.

J4 There've been rumours that you and your husband are having
relationship problems. Can you tell us if there’s any truth in that?
C No, no, no, no. No comment. No, no more questions.

b Focus on the task and go through the questions. Make
sure Sts remember what, for example, an auxiliary verb is
(do, have, etc.).

Do the task as a whole-class activity, or put Sts in pairs and
then check answers.

ANSWERS

a question which ends with a preposition = 2

a subject question, where there is no auxiliary verb = 1

a question which uses a negative auxiliary verb = 3

an indirect question =4

¢ Tell Sts to go to Grammar Bank 1A on p.740. If your Sts
have not used the English File series before, explain that
all the grammar rules and exercises are in this part of
the book.

Grammar notes

The Grammar notes in this Teacher’s Guide aim to add
more information to the notes and rules on the Grammar
Bank pages in the Student Book. There is a direct link
between the number of each rule in the Teacher’s Guide
and the Student Book. If there is no extra information
about a rule in the Teacher’s Guide, this is either because
we assume that Sts at this level already know it, or because
all the information needed is on the Student Book page.

Question formation

e Rule 1: basic word order in questions
Sts at this level should be familiar with basic rules
regarding question formation, though they may still be
making mistakes, especially when they speak.

e Rule 2: word order in negative questions
The word order is the same as in normal questions, i.e.
just add n't to the auxiliary verb, e.g. Aren't you going to
come? Why didn't you tell me?

You may want to point out that when full forms are used,
you have to put not between the subject and verb, e.g.
Are you not going to come? Why did you not tell me?

Point out to Sts that it is much more common to use
the contracted negative, especially in spoken English.

Indirect questions

You may want to highlight that in this kind of question,
the question is formed in the first part (Can you tell me...?,
etc.) and the main question becomes a normal clause.

Other expressions followed by the word order of
indirect questions

Highlight that we only use a question mark when the
introductory phrase is a question, e.g. Could you tell me....?,
Do you have any idea. ..? Where the introductory phrase is
not a question, e.q. 'm not sure. .., | wonder. .., the sentence
ends with a full stop.

Focus on the example sentences for question formation
and play audio @) 1.3 for Sts to listen and repeat.

Encourage them to copy the rhythm. Then go through
the rules with the class.

Repeat for indirect questions &) 1.4.

Then go through the Other expressions followed by
the word order of indirect questions box with the class.
Now focus on the exercises and get Sts to do them
individually or in pairs.

If they do them individually, get them to compare with

a partner. Check answers, getting Sts to read the full
qguestions.

ANSWERS

a 1 Should I tell her how | feel?

2 How long have you known your best friend?
3 Could you tell me when the next train leaves?
What are you thinking about?

What do you like doing at the weekend?
What kind of music does Jane like listening to?
Do you know what time the film finishes?
How many students came to class yesterday?
Do you remember where the restaurant is?
Who does the housework in your family?

do you usually do

wrote

this book costs

| parked

Did you enjoy

does your sister do

ate / has eaten

the swimming pool opens

didn't / doesn't your sister like

Do you have to

-
-
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Tell Sts to go back to the main lesson 1A.

1A
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